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This study is a suggested teaching approach to the Afro-American novel 
from 1920 to 1965. It proposes a division of historical eras, divided into 
five periods: Harlem Renaissance, 1930-1940; The Integration Movement, 
1940-1950; Black Protest Thought, 1950-1960; and Black Militancy, 1960-1965. 
Historical materials for each era are presented, and eight novels which are 
representative of the eras are suggested and analyzed in accordance with the 
historical data and in accordance to their literary merit. A general sylla¬ 
bus for a teaching guide for the ten-year periods is included in the study. 
The syllabus includes, for each period, objectives, suggested novels to 
represent each period, additional novels which may be substituted for the 
ones suggested, suggested reading material for preparation of the study of 
the period, and questions which give a teaching focus. 
In addition, this study includes an historical overview of each of 
the periods suggested for study, a summary of the development of the novels 
as they relate to the history, an analysis of the novels chosen to repre¬ 
sent the periods, a summary of the total study, an extensive bibliography 
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used in the preparation of the study and appendix. The appendix lists 
those scholars of Afro-American literature whose assistance was used on 
arriving at the choice of eight novels. 
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INTRODUCTION 
This study offers a suggested teaching approach to eight Afro- 
American novels for the period 1920-1965. It is divided into five his¬ 
torical units, the Harlem Renaissance, 1920-1930; Post-Harlem Renais¬ 
sance, 1930-1940; The Integration Movement, 1940-1950; Black Protest 
Thought, 1950-1960; and Black Militancy, 1960-1965. There is a general 
syllabus presenting a teaching approach and an outline for the five 
periods, preceded by an introduction to the syllabus. In the introduc¬ 
tion to the syllabus, general objectives, methods of instruction, and 
suggested methods of evaluation are stated. For each period listed in 
the syllabus, specific objectives are stated; additional suggested 
novels to represent the periods are listed. Suggested topics for discus¬ 
sion are provided. A suggested reading list for preparation of study of 
the periods is included. Additional novels which may be substituted for 
those suggested or for additional reading on the periods are provided, 
and questions which may serve as a guideline for a study of a given period 
are cited. The approach suggested is based on the opinion that the Afro- 
American novel is an outcome of the social, political and economic strug¬ 
gle of the Afro-American people in this country and thus should not be 
separated from the history. In some instances, the Afro-American novel 
reveals the driving force behind the history, presenting the compelling 
and distinct nuances that force the society, black and white, into action. 
Thus to deal with the Afro-American novel in isolation as is sometimes 
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done is to miss its true significance. To teach the Afro-American novel 
in its entirety is to treat it as a vehicle that has contributed to, or 
is a reflection of social change which in term brings about a change in 
the political, social and economic conditions for blacks in America. 
The syllabus is designed so that teachers and students may study 
the novel in this context. This approach does not exclude the aesthetic 
value of the works, for the syllabus is designed so that the aesthetic 
appreciation for the works will also be carefully considered and the aes¬ 
thetic values of both the authors and their works will be placed in the 
social context of the society, as well as in the literary currents of 
their specific areas. 
In addition, this study includes an historical overview of each 
of the periods suggested for study, a summary of the development of the 
novels as they relate to the history, an analysis of the novels chosen 
to represent the periods, a summary of the total study and an appendix. 
The overall purpose of this study includes the following: 
1. To give some knowledge of the Afro-American novel, its 
history, its importance, its scope and its aims from 
1920 to 1965; 
2. To provide a model of an approach to the Afro-American 
novel to exemplify a teaching approach; 
3. To offer a teaching approach which is felt to be both 
intellectually stimulating as well as interesting; and 
4. To teach the Afro-American novel as an outcome of the 
social, political, and economic struggle of the Afro- 
American people in this country. 
This study includes some attention to communication skills, history 
and literature. The procedure involved first a questionnaire submitted 
to ten distinguished scholars of Afro-American literature asking for 
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their suggestions of novels which are important because of the major con¬ 
tribution that they have made to the genre of the Afro-American novel in 
particular and to Afro-American literature in general. From this list 
supplied by the scholars, eight novels were chosen by polling the sugges¬ 
tions and by selecting the novels that appeared most frequently on the 
lists supplied by the scholars. Moreover, whenever feasible, most of 
the other novels that were suggested are listed in the "Additional Novel 
Category" under each suggested period. Following each suggested period 
come discussions of the historical and literary periods which are pre¬ 
sented by the eight novels chosen. Finally, the procedure involved con¬ 
sultation with some of the scholars who had originally suggested novels. 
The purpose of the study is to give the student entering college a good 
beginning in the study of Afro-American literature. It is further de¬ 
signed to help the students to develop or strengthen a value system that 
is humanistic in structure. Thus in addition to the objectives which 
are designed to develop skills, both practical and cognitive, there are 
also objectives which will shape humanistic values. This will be done 
through students examining their own values system since all students 
live in a white dominated, white oriented society in which many of their 
learning experiences have taught them that blacks are inferior. It is 
therefore essential to the objectives of this study that certain events 
of black history be studied in order to effectively use this approach to 
the teaching of the Afro-American novel. The teaching of black history 
gives us a focus on the active role that blacks have played in America 
in general and in black America in particular and results in giving the 
students some sense of the distinction that Afro-Americans should occupy 
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in American history. In this sense it is hoped that this study may change 
prejudiced attitudes. 
As has already been stated, a study of black history is essential 
to the study of Afro-American novels because black history is often a 
vital force behind the development of the Afro-American novel. In each 
period suggested, the social development, the political ideology and the 
economic conditions, manifest themselves through the craft of the Afro- 
American writer. Black history and the Afro-American novels move simul¬ 
taneously in their development, each influencing the other in a very 
significant manner. At the same time, there is a decisive artistic de¬ 
velopment and an aesthetic quality that are unique and must be studied 
because to deny its teaching is to deny an essential part of the develop¬ 
ment of the American novel. 
Finally, this study will require students to use methodology and 
activities which will involve them in learning processes and at the same 
time develop knowledge in other areas: history, debate, composition, etc. 
It is a study which is student-centered, i.e. , it places emphases on ana¬ 
lyzing synthesizing, and formulation of ideas and opinions and places em¬ 
phasis on developing the students rather than having the students to 
acquire knowledge and concepts in isolation. 
This study, then, proposes to offer a model for a humanistic 
approach to selected Afro-American novels which can be utilized for other 
periods in Afro-American literature. 
CHAPTER I 
AN APPROACH TO SELECTED AFRO-AMERICAN NOVELS, 
1920-1965: A SYLLABUS 
I. Introduction 
This course will analyze, synthesize, evaluate, and formulate cer¬ 
tain conclusions and facts on the interrelationship of selected Afro- 
American novels from 1920 to 1965 and Afro-American history, i.e., the 
social and political movements, and the social, political, and economic 
developments during this period. It will follow a chronology of periods 
as follows : 
1. Harlem Renaissance, 1920-1930 
2. Post Harlem Renaissance, 1930-1940 
3. The Integration Movement, 1940-1950 
4. Black Protest Thought, 1950-1960 
5. Black Militancy, 1960-1965 
Each period in the syllabus will include an overall objective, required 
novels to be read for each period, suggested reading for study of the 
period, additional novels from the period and questions for discussion. 
These periods will deal with the black political struggle as the in¬ 
spiring and guiding force behind the Afro-American novel as well as treat 
the novel and black politics as forces equally involved in the creation 
of the spirit and social climate of the black community. With the exclu¬ 
sion of certain authors whose previous treatment has already been exten¬ 
sive, the authors and/or novels treated in this course will be those 
that have made a unique contribution to either the literary movement, 
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the social movement or have been a reflection of these movements. 
The units will include the following type of material: 
1. fact-centered (aspects such as historical data, 
knowledge of local, setting and important details 
of each novel, certain techniques of report and 
theme writing, speaking, listening and debating 
are required.) 
2. idea-centered (discussions on motif, character 
analysis, figurative language, plot, theme will 
be required.) 
3. project-centered (research projects involving the 
individual choice of the student and the discre¬ 
tion of the instructor will be required.) 
The method of instruction will include multi-media, theme writing, 
discussions by students, debates, skits and research project, oral and 
written. Students will be assigned individually or in groups to direct 
or initiate each class activity. The instructor will serve as a mediator 
or director of class activity and will limit lectures or other activities 
which encourage passive student involvement. 
General Objectives 
To study Afro-American literature and Afro-American history as ve¬ 
hicles of equal importance in effecting social, political and economic 
change in black America or in the American society in general, and to 
study the literary and aesthetic merit of the Afro-American novel from 
1920 to 1965. 
Evaluation 
A certain numerical grade will be assigned to each student as he/ 
she completes the daily, weekly and/or semester assignments. In addi- 
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tion, all students will be required to complete a semester project which 
may be a research paper or project, oral or written, of the students' 
choice subject to agreement by the instructor. A list of projects which 
may be used and may apply to any historical period included in the sylla¬ 
bus is as follows: 
1. A student or a group of students may collect (music) 
records of the period and present them to the class 
comparing them to the novels in themes, issues, val¬ 
ues and events. 
2. A student or a group of students may examine the 
visuals arts of the period for similar parallels and 
contrast of the novel(s) of the period. 
3. A student or a group of students may examine periodicals 
and newspapers of a given period to ascertain whether or 
not their identification of events and people parallel 
the events that have been studied in the class. 
4. The teacher may make an assignment of essays comparing 
or contrasting the novels of the particular period stu¬ 
died with the themes or styles of novels of any other 
period of Afro-American literature, including the present. 
5. The instructor may have a student or a group of students 
develop a dialogue which may take place between two au¬ 
thors of the same literary period or two authors from 
different periods on one of the following: 
a. his/her approach to art 
b. the importance of his/her book in the social and 
political context of the period 
c. the relationship of his/her novel(s) to the black 
value system 
d. a black aesthetic 
e. black nationalism and/or black power 
6. A group of students may also organize a debate on any one 
of the above subjects. 
7. Students may write a lengthy essay (ten pages minimum) 
analyzing any novel as it relates to the social and polit¬ 
ical spirit of any given period. 
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8. Students may prepare a lecture for classmates on any 
novel, in one of the following aspects of an assigned 
novel : 
a. character analysis 
b. plot 
c. theme 
d. figurative language 
e. historical background 
9. In groups of four or five, students may develop an 
annotated bibliography of four or five books each, 
listed in alphabetical order. 
II. The Harlem Renaissance 
A. Cverall Objective: 
After a study of this period, the students will have knowl¬ 
edge of important political figures, events, issues, social move¬ 
ments which influenced the development of the Afro-American novel 
during the Harlem Renaissance and to what extent the novels selec¬ 
ted reflect the social and political climates. 
B. Required Novels: 
1. Hughes, Langston, Not Without Laughter. Philadelphia: J. P. 
Lippincott Company, 1968. (originally published in 
1930.) 
2. Larsen, Nella. Quicksand. Westpoint, Conn.: Greenwood Pub¬ 
lishing Co., 1974. (Originally published in 1928). 
C. Suggested Reading: 
Barksdale, Richard and Kinnamon, Keneth eds. Black Writers of 
America. New York: Macmillan Company, 1972, pp. 476-480. 
Blake, Susan L., "A Better Mousetrap: Washington's Program and 
the Colonel's Dream." CLA Journal. 23 (September 1979): 49- 
59. 
Franklin, John Hope, From Slavery To Freedom, 6 ed. New York: 
Vintage Books, 1969, pp. 373-393. 
Huggins, Nathan. The Harlem Renaissance. New York: Oxford 
University Press, 1968. 
Hunter, Alephaeus W., "W.E.B. Du Bois — The Meaning of His 
Life." Freedomways. 3(Fall 1963): 490-497. 
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Locke, Alain, ed. The New Negro. New York: Boni, 1925, pp. 3-25. 
D. Additional Novels 
1. Fauset, Jessie. Plum Bum. New York: Fredrich A. Stokes 
Company, 1929. 
2.  . There is Confusion. New York: Boni and 
Liveright, 1924. 
3. Larsen, Nella. Passing. New York: A Knopf, 1929. 
4. McKay, Claude. Banjo. New York: Harper and Brothers, 1929. 
5.  . Home to Harlem. New York : Harper and 
Brothers, 1928. 
6. Toomer, Jean. Cane. New York: Boni and Liveright, 1923. 
(Cane is actually a work of several genres.) 
E. Questions and discussions : 
1. What significant contribution did W.E.B. Du Bois, Booker T. 
Washington, and Marcus Garvey make toward the social and 
political movement during the Harlem Renaissance? 
2. How would the social and political climate be characterized 
during the Harlem Renaissance? 
3. How did the historical facts and events parallel the themes 
of the novels chosen to represent the Harlem Renaissance? 
4. What are the strengths and weaknesses of both Hughes' and 
Larsen's portrayal of the black society in their novels? 
5. How does Hughes use music and color to document the follow¬ 
ing in his novel: 
a. the Afro-American sensibility? 
b. Afro-American culture? 
c. some aspects of Afro-American popular culture? 
d. to develop both theme and characters of the novel? 
6. Is there a difference in the culture represented by Hughes 
and that represented by Larsen, and what is the significance 
in this difference? 
7. How do locales, settings, characters, mood, and symbolism of 
the selected novels contribute to the evaluation and analyses 
of the Harlem Renaissance? 
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8. Analyze the value system reflected in the social and 
political movements and compare/contrast them with the 
value systems reflected by the novels chosen to repre¬ 
sent the period. 
III. Post-Harlem Renaissance 
A. Overall Objective: 
After a study of this period, students will be able to 
assess the survival skills entailed in the folk culture dur¬ 
ing slavery represented by Black Thunder and they will be 
able to draw certain conclusions on Hurston as a folklorist 
as well as a pioneer in the development of certain charac¬ 
teristics in the Afro-American novel. 
B. Selected Novels: 
1. Bontemps, Arna. Black Thunder. Boston: Beacon Press, 
1936. (Reprint, 1968) 
2. Hurston, Zora Neale. Their Eyes Were Watching God. 
Chicago: University of Illinois Press, 1978. (Originally 
published in 1936). 
C. Suggested Reading: 
1. Bontemps, Arna. Great Slave Narratives. New York: Beacon 
Press, 1969. 
2. Franklin, John Hope. From Slavery to Freedom. 6th ed. 
New York: Vintage Books, 1969, pp. 185-213: 514-545. 
3. Hurston, Zora Neale. I Like Myself When I am Laughing 
and Then Again When I am Looking Mean and Impressive. Edited 
by Alice Walker. New York: The Feminist Press, 1979. 
4. Barksdale, Richard and Kinnamon, Keneth, eds. Black Writers 
of America. New York: Macmillan Company, 1972, pp. 467-480; 
628-630; 611-613. 
D. Additional novels: 
1. Attaway, William. Let Me Breathe Thunder. New York: 
Doubleday, 1969. 
2. Cullen, Countee. One Way to Heaven. New York: Harpers and 
Brothers, 1932, 
Fauset, Jessie. Comedy, American Style. New York: Frederick 
A Stokes Company, 1933, 
3. 
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4. Henderson, George Wylie. Ollie Miss. New York: Fredrich A. 
Stokes Company, 1935. 
5. Hurston, Zora Neale. Jonah's Gourd Vine. Philadelphia: J. B. 
Lippincott, 1934. 
E. Questions for discussion: 
1. What are the social, political and economic forces of the 
Harlem Renaissance 1920-1930, that parallel those of the 
Post-Harlem Renaissance? 
2. Analyze the Roosevelt era as a new force in the development 
of Black protest thought. 
3. Explain how the political and social movements influenced 
Afro-American literature and discuss why this influence is 
significant or insignificant. 
4. Why are folklore and folktales essentially a new and important 
"genre" in Afro-American literature during this period and why 
is it essential that the black writer move back to the black 
cultural background? 
5. Analyze the characteristics in Hurston's works that are essen¬ 
tial to her pioneer status in Afro-American literature. 
6. Discuss the following as they relate to Hurston and Bontemps: 
a. self-identification 
b. independence of form and content 
c. protest status or the lack of protest in their work 
7. How-is slave culture in the late 1930's a representation of 
the literary development and how does it represent black 
protest thought? 
8. Discuss the following as they relate to Bontemps and Hurston: 
a. black slave dialect 
b. the extended metaphor 
c. feminism 
d. political philosophical thought 
e. social philosophical thought 
f. the question of the black writer as opposed to the 
American writer. 
IV. The Integration Movement, 1940-1950 
A. Overall Objective; 
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After studying this period students will be able 
to understand which social and political forces were 
integrated to escalate the black protest movement 
during World War II, as well as how these forces, 
directly influenced by the spirit of the times con¬ 
tributed to the social and political development, and 
to what extent these developments influenced the de¬ 
velopment of the Afro-American novel. 
B. Selected Novel: 
Attaway, William. Blood on the Forge. Garden City, N.J.: 
Doubleday, 1941. 
C. Suggested Reading: 
Barksdale , Richard and Kinnamon, Keneth, eds. Black Writers in 
America. New York: Macmillan Company, 1972, pp. 653-657. 
Franklin, John Hope. From Slavery to Freedom. 6th ed. New York: 
Vintage Books, 1969, pp. 333-371. 
D. Additional novels: 
Himes, Chester. If He Hollers, Let Him Go. Garden City, New 
Jersey: Doubleday, Duran and Company, 1945. 
Petry, Ann. The Street. Boston: Houghton Mifflin and Company, 
1946. 
Wright, Richard. Native Son. New York: Harper and Brothers, 
1940. 
E. Questions for discussion: 
1. What role did the black press play in the unification of 
black America to collectively assist in the war effort and 
to simultaneously fight injustice? 
2. How was the untimely appointment of Harry Truman to the 
American Presidency a disappointment to black America and 
what effect did this historical development have of the 
black social and political movement? 
3. How and why did the theme and content of the Afro-American 
novel shift to the large urban areas of the United States 
during 1940-1950 and how did the novel change in both form 
and content? 
4. What additional important information do we learn about the 
condition of the urbanization process of blacks in America? 
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5. After examining the themes and plot of the selected novel, 
determine the assets and limitations of Attaway's novel as 
a black protest novel. 
6. What is the symbolic significance of the title of this 
novel? 
7. Can the conclusion drawn from a study of this novel be con¬ 
tradicted when paralleled with the total conditions of Afro- 
America during the period of urbanization? How is this so? 
8. After an analysis of the selected novel as a replica of the 
social climate during this period, determine whether this 
novel best represents this period. 
9. Does this novel contribute substantially to the development 
of the Afro-American novel? 
V. Black Protest Thought, 1950-1960 
A. Overall Objective: 
After a study of this period, the students will be 
able to understand the connection of a series of social 
and political development in black America and the trans¬ 
cendence of the Afro-American novel from négritude to 
protest to the verge of nationalism. 
B. Selected novels: 
Baldwin, James. Go Tell it on the Mountain. New York: Knopf, 
1953. 
Marshall, Paula. Brown Girl, Brownstones. New York: Random House, 
1959. 
C. Suggested Reading: 
Barksdale, Richard and Kinnamon, Keneth, eds . Black Writers in 
America. New York: Macmillan Press, 1972, pp. 712-725; 773-774. 
Franklin, John Hope. From Slavery to Freedom, 6th ed. New York: 
Vintage Books, 1969, pp. 349-357. 
D. Additional novels: 
Demby, William, Bettlecreek. New York: Rinehart, 1950. 
Ellison, Ralph. Invisible Man. New York: Random House, 1952 
Himes, Chester. Third Generation. Chatham, New Jersey, Chatham 
Bookseller, 1954. 
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Killens, John 0. Youngblood. New York: Dial Press, 1954. 
E. Questions for discussion: 
1. How do the motifs of the major Afro-American novel of this 
period reflect the social and political development? 
2. Show how the themes of popular Afro-American novels and/or 
novelists are representations of the social milieu of this 
period. 
3. How does Baldwin's use of drama and music help to develop 
the prevailing theme of Go Tell It on the Mountain? 
4. Explain how Baldwin's use of one aspect of black popular culture 
is significant in the analysis of the spirit of the time. 
5. Do the selected novels give us any important information about 
black values? 
6. What important, if any, advancement do the selected novels make 
toward the development of the Afro-American novel? 
7. Compare the values of Brown Girl, Brownstones with those of 
Go Tell It on the Mountain. 
8. Give a comparison/contrast of themes, plots and motif in 
Marshall's and Baldwin's novels. 
VI. Black Nationalism, 1960-1965 
A. Overall Objective: 
After a study of this period, the students will 
be able to understand how the development of the Afro- 
American novel during this period parallels the his¬ 
torical events and social activities and what events 
and activities are more pertinent to the development 
of the novel, and they will be able to determine what 
major literary works of this period have the most im¬ 
pact on the literary thought of this period. 
B. Selected Novel: 
Killens, John 0. And Then We Heard The Thunder. New York: Knopf, 
1963. 
C. Suggested Reading: 
Bracey, John H„, Jr., Meier, August, and Rudwick, Elliot, authors, 
"Introduction," Black Nationalism in America. Indianapolis: Bobbs- 
Merrill Publishing Company, 1970. 
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Davis, Arthur P. "Novels of the 3lack Renaissance (1960-1977) : 
A Thematic Survey." CLA Journal. 22 (June 1978): 457-490. 
Franklin, John Hope. From Slavery to Freedom, 6th ed. New York: 
Vintage Books, 1969, pp. 479-483. 
Lockard, John Onve. "An Ideology for Black Artists." First World, 
A Journal for International Thought. 2 (Spring 1978): 42-44. 
Peplow, Michael A. and Davis, Arthur P. "Introduction", The New 
Negro Renaissance: An Anthology. New York: Rhinehart and Winston, 
1975 . 
D. Additional Novels: 
Baldwin, James. Another Country. New York: Knopf, 1962. 
' Kelley, William. A Different Drummer. New York: Bantam Books, 
1962. 
Williams, John A. Night Song. New York: Ace Books, 1960. 
E. Questions for Discussion: 
1. Discuss the important characteristics in the development 
of the ideology of black militancy and show how these 
characteristics manifest themselves in the Afro-American 
novel of the 1960's. 
2. What contribution did the authors of 1960-1965 make toward 
the development of the Afro-American novel? 
3. Are these authors' works written in the spirit of the social 
dogma of this period? 
4. To what extent do these authors use popular culture in the 
development of their work - Identify these modes of popular 
culture. 
5. Which authors1 works show the characteristics of the begin¬ 
ning of black nationalism? Identify these characteristics. 
6. What elements of black nationalism do we see in Killens' 
And Then We Heard The Thunder? 
7. How does Killens use of black popular culture contribute to 
both the strength and the weaknesses of the novel? 
8. What is the value system behind Killens' novel and does this 
value system relate to the other novels of this period and/or 
to black nationalism? 
CHAPTER II 
HARLEM RENAISSANCE, 1920-1930 
HISTORICAL PERSPECTIVE 
There are conflicting opinions on the precise dates of the 
Harlem Renaissance : Barksdale and Kinnamon in Black Writers of America 
include the Renaissance in a section entitled "Renaissance and Radical¬ 
ism," and date this section from 1915-1945; Arthur P. Davis and J. 
Saunders Reading in Cavalcade give the dates, 1920-1940 ; Huggins in The 
Harlem Renaissance gives the dates 1920-1930, and Langston Hughes in one 
of his autobiographies, The Big Sea (1940) , places the beginning of the 
Harlem Renaissance around 1920 (with the production of the famous Negro 
musicals, "Shuffle Along" and "Running Wild," and the conclusion in 
1929 when the stock market crashed.1 There is agreement, nevertheless, 
that the Harlem Renaissance marks a distinct cultural period. Huggins 
states : 
The circumstances that made Harlem and New 
York appear a visible center of Negro cultural, 
intellectual, and political life were in part the 
result of the large migration of talented blacks 
to the city in years before the war. But more im¬ 
portant, what distinguished Harlem. . . were chan¬ 
ges. . .^in the character of Negro protest and 
thought. 
The cultural period, known as the Harlem Renaissance, was en¬ 
hanced by a social development, specifically the mass migration move- 
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ment, beginning in the late 1800's, which relocated some one-half mil¬ 
lion blacks from the South to northern states between 1916 and 1918. ^ 
This movement was sparked by the racist elements of Southern politics 
which had brought about the complete disfranchisement on the Southern 
4 
blacks. In addition, Jim Crow laws squeezed Negroes into a difficult 
economic situation. Responding to the lynching and other violent crimes 
against him, the Negro decided to seek refuge in the northern, north¬ 
western and the western ststes.^ 
The 1920's also marked the height of industrialization in Ameri¬ 
ca. This period may or may not have been enhanced by World War I which 
created job opportunities for blacks whose economic status in the South 
had been further diminished by the coming of the boll weevil, which re¬ 
sulted in the collapse of the cotton economy. The boll weevil had left 
the South in an economic depression, and wages for a day's work were as 
low as seventy-five cents. There had also been floods in 1915 that had 
left thousand of blacks without homes and without hope.” 
In the North, because of the war, there had been a sharp decline 
in foreign immigration. This had increased the need for a new labor 
source in the northern states."^ To sum up the reasons that so many 
blacks had migrated to cities outside the South, Franklin had the 
following description: 
Injustices in the Southern court, the lack 
of privileges, segregation, and lynching served 
as important stimuli for Negroes to move out of 
the South. The North came to be regarded as the 
"land of promise” and the Negro press did much to 
persuade Southern Negroes to abandon the existence 
which held nothinggbetter for them than a second 
class citizenship. 
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The North, then, had become a goal for a panacea for the social 
and economic ills of the Southern Negro. New York had attracted large 
numbers of intellectuals because it was thought of as a more tolerant 
and liberal city and "there had been no racial clashes which equalled 
those of East St. Louis and Chicago: "there had been a silent protest 
parade in 1917, and the Crisis, the NAACP magazine, edited by W. E. B. 
Du Bois, and the Messenger, the labor union magazine, considered to be 
the most radical publication of the Negro during the era, had vigorously 
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denounced injustices. In addition to the fact that New York was a cen¬ 
ter of artistic and literary activity there were a socialist and a 
bohemian movement that promised to offer opportunities to black writers, 
and sculptors who had come to New York to increase the chance for artis¬ 
tic out put as well as to sell their work.'1'0 
Having escaped from the social, political and economic limitations 
of the South, and having settled in an area that not only showed interest 
in their social plight, and promised an economic sanctuary as well, there 
was a greater occasion for blacks to assert themselves. Some newly 
arrived residents of Harlem who experienced economic prosperity bought 
property. There were also those like Madame C. J. Walker who had amassed 
a fortune making products for kinky black hair and whose heir took up res¬ 
idence in Harlem in the 1920's. At least two black prosperous real estate 
agents were in New York by 1898 and had laid the groundwork for black res¬ 
idence in Harlem.^ 
Harlem clearly offered a chance for a new social, economic and 
political climate. It is in this climate that a New Negro developed whom 
Alain Locke described as follows : 
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The New Negro is vibrant with a new psy¬ 
chology; the new spirit is awake in the masses, 
and under the very eyes of professional observer 
is transforming what has been a perennial problem 
into the progressive phases of contemporary Negro 
life. 
Huggins further defines the New Negro 
Their assertion of the militant self, their search 
for ethnic identity and heritage in folk and Afri¬ 
can culture, and their promotion of the arts as the 
agent which was to define and to fuse social integ¬ 
rity resonat^what we hear about ourselves fifty 
years later. 
But there had also been a political climate prior to the Harlem 
Renaissance which had contributed to the development of this new spirit 
among blacks which Locke and Huggins describe. This political climate 
was now represented through the philosophies of W. E. B. Du Bois, Booker 
T. Washington and Marcus Garvey. Though these men did not differ sub¬ 
stantially in the goals which they sought to obtain for themselves and 
for their people, they differed in the methods which they advocated to 
obtain these goals. This may in part be due to the fact that there were 
enormous dissimilarities in their backgrounds. 
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W. E. B. Du Bois 
W. E. B. Du Bois, a well-educated man, was a historian, a sociol- 
14 
ogist, editor, teacher, civil rights crusader and a writer. He re¬ 
ceived his training at Harvard University and the University of Berlin, 
and thus believed that blacks should be inspired to seek high intellec¬ 
tual pursuits, that it would be only through such pursuits that they 
(blacks) could obtain equality. His intellectual accomplishments in¬ 
clude a multi-facet of writings: novels, short stories, poems historical 
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treaties, essays, editorials, and biographies. As a result of his 
struggle for democratic rights for blacks, much of which was expressed 
in his prolific writings, he brought together a group of militants in 
1905 in what is known as the Niagara Movement, During this conference, 
the participants issued a challenge against Booker T. Washington whom 
they felt was detrimental to the Afro-American people's desire for equal¬ 
ity in the South. They also asked that free speech be honored and they 
insisted on the principle of manhood suffrage as well as demanded the 
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abolition of all caste distinctions. 
From the conference of 1905, Du Bois emerged as a leader. There¬ 
fore, it was not surprising that in 1909, when Mary Ovington, a white 
woman, brought together a group in direct response to the increased vio¬ 
lence against blacks, Du Bois and many members of the Niagara Movement 
took an active role.^ The conference founded the National Association 
for the Advancement of Colored People (NAACP), and Du Bois became the 
18 
first editor of its magazine, The Crisis. Du Bois left Atlanta, where 
he was based at the time, and went to New York where he was in an atmos¬ 
phere of increased artistic and protest movement, and where he was freer 
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to express his views. In New York in the position as editor of The Crisis, 
Du Bois wrote biting protest. Especially was he grueling in his graphic 
denunciation of the lynchings that were frequent during this period. So 
graphic was he in his description that it was said that while reading Du 
Bois' account of lynching, "one could smell the burning flesh on the pages 
of his column." Huggins gives the following description of Du Bois: 
(It was through the influence of Du Bois that James Weldon Johnson was 
also regarded as the father of Pan-Africanism, a movement which was to 
join together oppressed peoples in the United States, Asia and Africa to 
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fight against the domination of colonialism, imperialism and capitalism. 
This interest in Pan-Africanism had preceded the Niagara Movement, and had 
precipitated Du Bois' attending the first Pan-Africanism conference in 
London in 1900. He also attended other conferences in 1919, 1921, and 
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1945. 
Finally, among his most effective political activities were the 
writings of Du Bois. His Souls of Black Folk (1903) had given the reader 
a chance to sample history, sociology, biography, economic analysis, edu- 
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cational theory, social commentary and even fiction... The Souls of 
Black Folk is written in a "poetic style, with recurring metaphors and 
epigraphs of music and poetry and has a variety of moods and modes." 
However, it sets forth Du Bois' anti-Washington philosophy which disin- 
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guishes him among other philosophers during the early 1900's. 
... He was aware that his mind was superior to 
most men's and not tolerating fools gladly, he 
could not hide his contempt for whites simple 
enough to￼. He personified a 
new manner. 
appointed the first executive secretary of the NAACP.) 
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Du Bois is 
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Du Bois lived almost a century and wrote and published for three- 
quarters of a century. Particularly was his popularity during the Harlem 
Renaissance significant enough to head the genteel school of thought, the 
school that belonged to the "talented tenth" or the well-educated. His 
writings during this period include Darkwater (1920) , Dark Princess (1928) , 
and numerous articles; particularly significant during this era was Dark 
Princess because it dealt with the correlation of the struggle for dignity 
25 
and freedom among American blacks to that of blacks of Africa and Asia. 
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Booker T. Washington 
Booker T. Washington, the son of a white slaveholder and a slave 
mother, though dead five years before the Harlem Renaissance, was per¬ 
haps the most influential black man to have ever lived in America. His 
associations with United States presidents, wealthy philanthropists and 
powerful politicians made him the most admired, yet the most suspicious 
among black leaders. He was born a Southerner and the limitations which 
had been placed on his political ambition by the Southern power structure 
caused him to choose a route different from that of openly confronting 
those who held power.26 Therefore, it is not possible to predict what 
Washington secretly visioned as a salvation for the economic, social, and 
political problems of the Southern Negro, but Barksdale and Kinnamon sug¬ 
gest that his knowledge of the Zeitgeist yielded him a more pragmatic na¬ 
ture , and in the deep South where every available opportunity had been 
severely limited to the black Southerner, the subtleties which he employed 
to raise money to build Tuskegee Institute (now Tuskegee University) into 
a sound vocational school and the ideas found in his writings antithetical 
to these subtleties have caused present day scholars to grapple for the 
authenticity of Washington's philosophy. Barksdale and Kinnamon write: 
He (Washington) knew that it (the South) 
was a tormented, guiltridden land. And he knew, 
long before Faulkner emerged to write about it, 
that the South had a penchant for sadistic vio¬ 
lence and masochistic bloodletting that there 
could be sudden, freakish storms of violence^^o 
drench the magnolias with Black men's blood. 
By the 1900's, however, many blacks had become aware that 
Washington's philosophy had been based on a misguided preconception al¬ 
though the South did have its financially successful blacks and that the 
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economic, social and political success that Washington had promised as a 
reward for hard work and thrift was nonexistent. Consequently, blacks 
began to leave the South in large numbers on the promise that better 
economic opportunities could be found elsewhere. Perhaps those blacks 
who did leave the South had been adversely influenced by Washington, for 
they knew the Southern whites did not intend to yield first-class citizen¬ 
ship to blacks, that the South further condemned them to hard work with 
small compensation, that skills without job opportunities were useless, 
and that living in a region which did not give one protection under the 
law was as uncertain as death. Perhaps Washington had, after all influ¬ 
enced the birth of a "New Negro" of the 1920's. 
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Marcus Garvey 
Washington and Du Bois, by their philosophies, had expressed a 
belief in the American Dream; they both felt that they each had perfected 
a route to this dream, and that one day, if this route was properly fol¬ 
lowed, the dream would belong to all Americans, regardless to race, creed, 
or color. Marcus Garvey did not entertain this optimism. Garvey was a 
Jamaican "who was attracted to the United States to learn from the Booker 
T. Washington's self-help school." He had become dissatisfied with the 
treatment of Negroes throughout the West Indies, and Central and Latin 
America before coming to the United States in 1916. He had travelled 
throughout the West Indies and Latin America, creating antagonism in his 
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effort to organize blacks to fight against discrimination in employment. 
Attracted by the opportunity to secure funds and support for his Universal 
Negro Improvement Association (UNIA), Garvey set his headquarters up in 
New York's Harlem in 1917. Here, he became a symbol for black nationalism 
and power for the "unsophisticated and unlettered masses," although there 
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were some well-educated men who held high positions in his organization. 
One of the most significant events of his movement was a conference held 
in August 1920 of 25,000 participants which included delegates from Africa, 
Central and Latin America and the United States and which emphasized African 
National status.30 At this conference, a Declaration of Rights of the 
Negro Peoples of the World was drawn up. Cronon describes the declara¬ 
tion as follows : 
"This declaration demanded and insisted upon certain basic rights 
in order to encourage our race all over the world and to stimulate it to 
a higher and grander destiny. The enumerated Negro rights were embodied 
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in a series of fifty-four articles, covering such topics as political and 
judicial equality, complete racial self-determination and a free Africa 
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under a Negro government. 
Also at this conference Garvey established a government in exile 
with himself as the provisional president of the African Republic. It 
established the colors of red, black, and green as the official symbol of 
the African: "red for the blood of the race, black for the pride in the 
color of the skin, and the green for the promise of a new and better life 
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in Africa. Garvey boasted of some 200,000 members m the UNIA, and was 
able to sell several million dollars of shares at five dollars each in his 
, . 33 
enterprise. 
Contrary to popular opinion, the main goal of the UNIA was not to 
organize blacks to return to Africa, but with the Black Star Line, Garvey 
promised to embark on a profitable enterprise which would constitute an 
34 
independent economic system. In addition to the three ships of the 
Black Star Line, the UNIA possessed the Negro Factories Corporation and 
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the Universal Steam Laundry. The UNIA began to decline m 1925 when 
Garvey was convicted and jailed for mail fraud. It eventually collapsed 
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altogether in 1927, when he was deported from the United States. Marcus 
Garvey is considered to be a major influence of the ideology of black 
nationalism and black pride ; though he is not considered to be a literary 
figure during the Harlem Renaissance, his doctrine of black pride and a 
cultural and racial link with Africa are evident in the literature and art 
of this period.^ 
The Zeitgeist of the 1920's, then, was enhanced by three spokesmen. 
W. E. B. Du Bois believed that the "problem of the twentieth century was 
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the color line," and that he had a strategy which would enable blacks 
to change their economic, social, and political status. This strategy 
included the attainments of high intellectual pursuits for the "talented 
tenth" who through their accomplishments would elevate the entire race. 
The second spokesman contributing to the zeitgetist of the 1920's was 
Booker T. Washington who espoused that blacks should pull themselves up 
to certain levels, making themselves a necessary element of the society, 
and at such time when they would be regarded as worthy citizens, whites 
would accept them as equals. Finally, Marcus Garvey advocated the creation 
of black nationhood, a back-to-Africa crusade, black pride and a link with 
black colonized peoples of the world in order to bring about the freedom of 
those in bondage. 
If Washington, Du Bois and Garvey were leaders of political and 
social thought during this era, Alain Locke was the leader of the aesthe¬ 
tic thought and demonstrated through his many writings the philosophical 
ideas that he felt should underlie the artistic achievement of this 
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period. It may be theorized that it was Locke who shaped an artistic 
course from the three pillars of thought, the Du Bois, Washington, and 
Garvey perspectives, for it was Locke who set forth vividly the dogma for 
the "New Negro" who he felt would bridge the gap with his artistic 
achievements, but would remain simultaneously cognizant of his own eco- 
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nomic, social, political, and artistic goals. 
Another factor in black America in the 1920's was that 200,000 
black soldiers had "joined the cause for democracy" in World War I and 
had sent a sign across America that Woodrow Wilson, President of the 
United States, had now become aware of democracy and was willing to lend 
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this knowledge to the Negro's problem. However, when the returning 
soldiers from World War I saw that America was unchanged or the racial 
problem was more intense, they began to demand respect. The willingness 
of the black returning soldier to accept their "inferior place" in the 
American society had caused a series of the worst race riots in 1919 
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that have been witnessed in American history. 
It would be an adequate assessment to conclude that the social, 
political, and economic conditions of black America brought blacks to a 
collective realization of their condition, and that the hour was upon them 
when they were to take the responsibility for controlling their destiny. 
Harlem was the most logical place for "birth" or "rebirth" of a militant 
spirit because some 75,000 disgruntled blacks who had mostly migrated 
from the South lived there by 1920; the number had increased to 164,566 by 
1930. 
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Because of the emphasis on art during the Harlem Renaissance, a 
variety of art forms came to the forefront. For example, the great musi¬ 
cal, "Shuffle Alon ," which Langston Hughes said began the Renaissance 
was an outstanding accomplishment. It included the participation of com¬ 
poser Eubie Blake, lyricist Noble Sissle, and the talents of may other 
artists later to be known, including Hall Johnson, William Grant Still 
and Josephine Baker. These artists who distinguished themselves during 
this era made a reputation for themselves that not only survived the 
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Harlem Renaissance but survived the artists themselves. In addition, 
singers like Roland Hayes, Paul Robeson, and Florence Mills rose to 
fame. The Blues also became an authentic art form with stylistic geniuses 
like Clara and Bessie Smith and Ethel Waters. Jazz became a form of high 
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culture as the clubs of Harlem developed as entertainment centers. It 
was in these clubs that renowned jazz artists such as Duke Ellington 
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and Louis Armstrong began their journey to stardom. The importance 
of this development was that they were beginning to relate to their own 
cultural symbols, to express their artistic talents. They were no longer 
intimidated by the white society which felt that blacks had nothing of 
value to show the world. 
An authentic black popular culture among the "elite" also de¬ 
veloped in Harlem. The socially prominent gave elaborate parties, often 
announced by highly decorative, professionally printed invitations. At 
these parties, the entertainment centered around cultural mores which 
consisted of Afro-American cuisine, music and dance, expressing the cul¬ 
tural motif of black authenticity. The rent party of the not-so-elite 
also became a source of entertainment. Those who were invited to a rent 
party brought both food and money to exchange for alcoholic beverage, good 
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entertainment, and good fellowship. 
The Harlem Renaissance, then, was a flowering of art and culture 
of which literature has been the most celebrated. It is accurate, however, 
to state that the most celebrated genre of Afro-American literature of 
this period was poetry. Poets like Langston Hughes, Claude McKay, Countee 
Cullen, Jean Toomer, James Weldon Johnson, Anne Spencer and Angelina 
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Grimke are often cited. Among the poets mentioned, it was Langston 
Hughes who was to write for more than forty years of the simple, unedu¬ 
cated inhibitants of black America. These writers among others captured 
the militant spirit of the times, the aspiration of the race, and the 
folk spirit that had developed. Edward Margolies' statement which follows 
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may help to clarify the importance of studying the writers of the Harlem 
Renaissance. He wrote: 
The Harlem Renaissance literature contained 
the fierce race pride, the constant sense of 
ethnic identity and the lure of Africa. . . 
There was emphasis on the lives of "little 
people." The quaint and exotic urban setting 
of Harlem gave^way to more realistic accounts 
of city life. 
Critics of Afro-American literature sometimes state that there 
were no outstanding novels or novelists associated with the Harlem 
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Renaissance. Yet, there are several reasons that we should study the 
Afro-American novels of this period. First, as has already been noted, 
the Harlem Renaissance represents the first body of literature that ad¬ 
vocated self-identity for the Afro-American, and it represented the first 
period when blacks began to sever the paternalistic bond between them and 
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the greater American society. Robert Bone gave this reason for stating 
that the novels of this period should be studied: 
They (the Harlem Ranaissance novelists) established 
the Negro novelists' right to distinctive cultural 
material and they provided Negro literature wi^lji 
an indispensable transition to the modern age. 
Secondly, it is important to study the novel of the Harlem Renais¬ 
sance because prior to this period, the Afro-American novel had scarcely 
been recognized, although there had been many novels written. Finally, 
it is significant to study this period because the novels preceding this 
period had not attracted any favorable attention to the Afro-American 
novel as an authentic art form. The Harlem Renaissance brought difference 
in both theme and motif. Writers extended themselves beyond narrow boun¬ 
daries, even the tragic mulatto novels, to embrace other important issues 
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of the period. For instance, Rudolph Fisher's The Walls of Jericho (1928) 
deals with the black proletariat. And although much is debated as to 
whether or not this work satisfied the definition of a novel, Jean 
Toomer's Cane (1923) had its setting in rural Georgia and dealt with the 
tragedy and frustration that encompasses life on this level of the society 
Claude McKay, who distinguished himself as a poet, particularly with his 
poem, "If We Must Die," wrote Home to Harlem (1928) , a novel which dealt 
with the human depth, the love of mankind and womankind, and the sensitiv¬ 
ity and compassion of the simple, poor folk of Harlem. Du Bois' Dark 
Princess (1928) stressed the desire for independence of Africa through the 
joining of ranks among all colonized blacks throughout the world. Wallace 
Thurman's Blacker The Berry (1929), was a novel on the color prejudice 
among blacks and projected an image of disunity. Wallace's novel did not 
receive much recognition during this period because his novel was a criti¬ 
cism which black America was not yet ready to accept. Besides, Thurman's 
novel was technically a poor artistic representation. It was both didac¬ 
tic and propagandistic, and therefore its substance could easily be ig- 
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nored on the pretense that it did not satisfy the cause of art. 
Langston Hughes' Not Without Laughter is a novel celebrating 
those "beauties" which prevail in the black psyche, determination, hu¬ 
manity, perseverance, tenacity and profoundity. The novels which deal 
with the issue of passing or the tragic and/or psychological plight of 
the mulatto during this period are more attuned to spirit of the New Negro 
because at this time blacks, especially in the upper level of the socio¬ 
economic ladder were interested in being accepted into white society as 
the social, political and economic equals of whites. The novels of Jessie 
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Fauset, Nella Larsen, and James Weldon Johnson's The Autobiography of an 
Ex-Coloured Man, first published in 1912, but republished in 1927 under 
Johnson's name, had as their themes the frustration of blacks who had ex¬ 
perienced tragedy in their attempt to be accepted by whites. 
Quicksand by Larsen, a novel which is chosen for a more detailed 
treatment in this study, will be discussed later. The novels of Jessie 
Fauset: There is Confusion (1924) and Plum Bum (1929) not only showed 
that to believe that if one looks white that this whiteness should shape 
one's value system, and that such a belief would ultimately lead to trag¬ 
edy, but that it was pathetic in the first place for one to conclude 
that there is some value to be gained from belonging to or being accepted 
by whites. This is especially the theme of Fauset's Comedy, American 
Style (1933). Also, The Autobiography of an Ex-Coloured Man posits the 
same theme as Comedy, American Style, and Johnson's last lines in the 
books are ". . .1 sold my soul for a mess of pottage." 
Afro-American history and culture definitely chartered the course 
of the Afro-American novel during the Harlem Renaissance. The theses of 
the novels paralleled the social, political and economic climate in every 
segment of black life, and therefore to understand the toils and struggles 
of black life is to understand the extent of black thought during this 
period. In order to understand the direction that black art took, it is 
necessary to study the assessment of black mores and folkways because this 
is essential in order to study the depths and details of the Afro-American 
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novel. 
Analys is-, o f the Selected Novels 
Quicksand, Nella Larsen 
Two novels have been selected to represent the Harlem Renais¬ 
sance: Quicksand (1928) by Nella Larsen and Not Without Laughter (1930) 
by Langston Hughes. These novels, taken from the late 1920's have been 
chosen because they illustrate the economic, social, and political dogma 
and the literary themes of this era. 
Nella Larsen's Quicksand, the first novel to be treated, is the 
story of the protagonist, Helga Crane, a mulatto, who is of both American 
Negro and Danish ancestry. Helga is well-educated and occupies a profes¬ 
sional position as a teacher at the beginning of the novel in Naxos, a 
southern college. Helga regards the president of the college, Dr. 
Anderson, and the other blacks at the school to be disgusting because of 
their willingness to assume or at least to pretend to assume an inferior 
status to the whites. For this reason, she resigns her teaching position 
and leaves for Chicago with very little money. In Chicago, she intends 
to seek out her white uncle to obtain funds to sustain her until she can 
secure a job, but when she tries to contact him, she is told by his re¬ 
cently acquired wife to never try to contact him again. She luckily finds 
a job with a "race-woman" who travels for the "cause of justice" and this 
job takes her to Harlem and among the New Negroes. 
In Harlem, though surrounded by people who are proud of their 
racial heritage, Helga is still secretly proud of her white ancestry; 
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She lives with Anne in Harlem, a devout race person, a Garvey enthusiast 
and a hater of whites; and here in Harlem, she is always in gatherings 
of "faces of bronze, brown, yellow, and tan" (but never black) , but she 
feels that "inspite of her racial markings, that she does not belong to 
these dark segregated people." Therefore, Helga grows tired of Harlem 
and sets out for Denmark to find her Danish relatives in America. Upon 
arrival in Denmark, her relatives seemed to have accepted her, but 
secretly they regarded her as a "primitive" which they try to conceal by 
providing her with expensive clothing and by teaching her the "graces 
and manners" of an aristocratic white girl. This is finally revealed to 
Helga through a painting of hers which was done by a well-known Danish 
painter, Axel Olsen, who paints Helga not as Helga regards herself, but 
as a "primitive," the way Axel Olsen sees her. Although Olsen is attrac¬ 
tive to Helga and proposes marriage, Helga refuses because she feels that 
Olsen does not regard her as an equal of women of his class, but as a 
novelty. After she refuses Olsen's marriage proposal, she sets out for 
America again. She is very distraught over her experience in Denmark and 
she vows never to return to her white relatives. But Helga's experience 
in Denmark has caused her to regard herself as inferior. In Harlem where 
she again returns, she behaves in a manner which is unbecoming to her class 
and status because her experience in Denmark brings the "primitive" 
characteristic to the surface and her sensuality begins to control her. 
First, she indicates that she wants to have a sexual experience with her 
old boss, Dr. Anderson, from Naxos, who lives in Harlem and who has married 
Anne, the "race-woman." When Anderson rejects her, she initiates a rela¬ 
tionship with Reverend Green, an uneducated man from the rural South who 
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is visiting Harlem. She finally marries Reverend Green and moves to the 
deep South, a region from which she has previously fled. Here, Helga 
dies an early death from childbirth and the miseries of poverty. 
When Helga left the black Southern college, she literally had no 
where to go. She had no family, and therefore, she had no geographical 
location. Her black ancestry has ceased to exist (at least they are 
never mentioned as persons that existed). She could have chosen to re¬ 
main at the black college where she was respected as indicated by 
Anderson shortly before she decided to leave. She again had the chance 
in Harlem to establish herself among people who accepted and respected 
her which was indicated by Anne's giving her an important job. In both 
instances, Helga rejected her chance for self-identity. At first, when 
she reached Harlem she focused on the material success that she hoped to 
achieve "by marrying a yellow, tan, bronze or brown man who could buy her 
a house like Anne's," but she never thought of the love that she could 
give or receive with such a man. "But she grew tired of the race talk," 
and she set out for white people in Denmark who despised her because she 
had black blood, regarding her as a "primitive" meaning that she had not, 
in their eyes, reached human status. Even the man in Denmark, Olsen, who 
wanted to marry her was interested in "ravaging or being ravaged by the 
'primitive' in her." When she returned to Harlem, she, because of the 
rejection by the whites in Denmark, was convinced that because of her 
blackness she was unworthy and that she should therefore destroy herself. 
She did this by marrying a man who-was not only able to contribute to 
Helga's desire to destroy herself. 
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Thus, Larsen shows the tragedy of the lack of self-identity and 
racial pride and the desire to be accepted by whites. But she does much 
more, for she brings both the Booker T. Washington and the Du Bois theo¬ 
ries in question. 
Helga is well-educated and would be considered to be a member of 
the "talented tenth," but she is rejected by her own white relatives, 
both in America and in Europe. The fact that she wanted to be accepted 
by whites shows a flaw in her personality. It was this flaw which kept 
her from developing a sense of ethnic pride, and it was this lack of eth¬ 
nic pride that was responsible for her destruction. 
Anderson, the former president of the Southern college, for all 
of his placating of whites was driven from the South to Harlem. This was 
a rejection of the Booket T. Washington position that "blacks could remain 
separate and equal in the South," Anderson had never thought that blacks 
should occupy the same status as whites in the South. This had been the 
reason that Helga Crane had despised the Southern black college: Anderson 
had pretended to play the 'game' that whites had required of him. But even 
though Anderson had been willing to sacrifice his dignity to whites, they 
had driven him from the South. However, Anderson, because of his black 
identity, had his people to whom he could go. And when Helga indicated 
that she wanted a sexual relationship with Anderson when she met him in 
Harlem after she had returned from Denmark, Anderson rejected her because 
she was an alien in the sensibility of Harlem: she was an "old Negro" 
who had not yet learned to be proud of her racial heritage. 
Larsen's novel espoused racial pride, ethnic identify, and an 
appreciation of self, for Helga was the only person in Harlem who vacil- 
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lated between the black and white worlds, thus showing that she had no 
pride for who and what she was. In this manner Larsen refuted the idea 
that blacks can win acceptance in the society by educating themselves 
well (or at least by white standards) and through the assimilation of the 
Anglo-Saxon value system. In developing her plot, Larsen took her pro¬ 
tagonist, Helga Crane, through a type of "quicksand" in which she sank 
because Helga believed that there was a place for her in the white Ameri¬ 
can ethos. She finally accepted that she had deluded herself when she 
learned the painful lesson in Denmark: that she was considered to be a 
"primitive" and that she could never be accepted by whites as being "just 
like them." Helga Crane sank in the "quicksand" because she had no roots 
and thus she had nothing to sustain her, When she left Harlem for 
Denmark, she denied her chance for "rebirth," a chance to develop a new 
attitude about her position in the white society. But during her first 
visit to Harlem, she could not forget her bloodline to whites, even to 
the point of scorn for the "New Negroes" that she found in Harlem. On her 
second trip to Harlem, after she left Denmark, she was confused, lacking 
dignity, and therefore sinking, the tragic plight of those who reject 
their racial heritage and seek refuge in a society that does not wish to 
accept them. Larson, consequently, in her novel, reflects the political 
and social attitude of her era. With this novel, she has captured the 
spirit of the Harlem Renaissance. 
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Not Without Laughter, Langston Hughes 
Not Without Laughter by Langston Hughes tell the story of the 
autumn years of Aunt Hager Williams who has been widowed and left with 
three daughters: Tempy, Annjee and Harriett. However, when the story be¬ 
gins, all of the daughters except Harriett are grown and married: Tempy 
to a postal worker and lives on the hill among high society, and Annjee 
to Jimboy, a drifting ineffectual man who comes in and out of her life un¬ 
announced. Harriett, the youngest daughter is a rebellious young adult 
whose unconventional ideas and behavior give Aunt Hagar emotional discom¬ 
fort, for Aunt Hager is not able to fully understand the rationale for 
her daughter's behavior. But in the house that she, Harriett, Annjee and 
Annjee's son, Sandy, live she is the head of the family and manages to keep 
Harriett under control for awhile. 
The family supports itself from Aunt Hager's washing and ironing 
for the white folks, Annjee's domestic work and Harriett's sporadic menial 
labor. Except for Jimboy's infrequent visits (Jimboy is Annjee's husband) 
there is no male adult present. And when Jimboy is away, he sends no 
financial support for his wife and child. Also when Jimboy visits, he 
rarely works and often sits around the house playing the guitar. Thus, 
Aunt Hagar is less than proud of the way that her children have turned out. 
However, she is proud of Sandy, her grandson. He is her new lease on life 
and she is determined that he will grow into a fine, educated man who is 
responsible and commanding of respect, the opposite of his father. 
Aunt Hager does not live to see her dream for Sandy fulfilled, for 
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she succumbs to her work and dies one summer day. Sandy is alone with her 
at the time of her death since Annjee has left her son to join Jimboy in 
Chicago with a promise that she will send for Sandy. Thus Sandy must move 
in with his Aunt Tempy because the house must be closed since Harriett has 
also moved out prior to Aunt Hagar's death, and the family is unaware of 
Annjee's whereabouts. The move is a transition for Sandy who has all of 
his life lived in the comparatively meager surroundings with a lot of love 
from his grandmother. In his own room at his Aunt Tempy's spacious house, 
his personality makes a transformation from a well-behaved boy to a be¬ 
havior problem. He becomes an underachiever in school. He is not able to 
adjust to the sterile environment which the life of his Aunt Tempy pro¬ 
vides. So when his mother finally contacts them and eventually sends for 
Sandy, he gladly leaves the luxury of his Aunt's and journeys to Chicago 
where he must share the bed with his mother and work as an elevator boy, a 
menial job, in order to help his mother keep the "roof over their heads." 
In the meantime, Harriett, Aunt Hagar's youngest daughter, after 
having worked at many menial jobs, one of which was prostitution, has left 
the small southwestern town after her mother’s death and settled in New 
York. By the time that Sandy arrives in Chicago to join his mother, 
Harriett has gained some distinction as a singer and is being featured 
at a high society club on State Street, and Sandy and Annjee go to hear 
her sing. It is when Harriett takes Annjee and Sandy out to eat after 
the show that Harriett learns that Sandy is planning to leave school to 
help his mother who is struggling to obtain enough money for hers and 
Sandy's living expenses, but she also promised to pay his expenses so 
that he may attend college. This fulfills Aunt Hagar's dream for her 
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grandson. Her children have therefore finally survived the "storm of 
life." 
Not Without Laughter by Langston Hughes is a requiem for the un¬ 
selfish, generous, honest, hardworking and God-fearing, devoted, poor 
women throughout Black America and perhaps America. These women are sym¬ 
bolized by the protagonist, Aunt Hager Williams, for she is every mother 
and grandmother of Black America. 
"Aunt Hagar's children" which is often heard uttered in the poor 
black community, particularly in the South is synonymous to being poor, 
though hardworking, God-fearing and decent. The children of "Aunt Hagar," 
however, may rise above their destitution, for they are equipped with her 
formula for survival, mainly hard-working and God-fearing. 
In Not Without Laughter, Aunt Hagar like Hughes ' own grandmother 
and many other black grandmothers, Aunt Hagar wants her grandson to "amount 
to something." She feels that circumstances have dictated that she failed 
with her own three daughters. The oldest daughter, Tempy, had married well 
and has moved on the hill which is symbolic of being in a snobbish posi¬ 
tion to "look down" on the others. She has cut herself off from her roots 
by her association and her attitude; Annjee, the second daughter, had 
married an ineffectual man, Jimboy, who wanders around the country and con¬ 
tributes nothing in both financial and emotional support to his and Anjee's 
son, Sandy: and Harriett, the youngest daughter is rebellious and deter¬ 
mined not to spend her life working for white folks "for nothing." 
Aunt Hagar takes in washing and ironing for hers, Annjee's and 
Sandy's subsistence. This is the lowest profession on the economic spectrum, 
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and Hughes wanted to show that blacks of this socio-economic level also 
believed in the American dream and possessed the value system to accom¬ 
pany this belief. 
Thus, life for Aunt Hagar, like every woman in her financial and 
social position, is extremely demanding, and she finally wears out from 
giving and struggling against the odds which we know will eventually snuff 
out her life. However, two unyielding tests of Aunt Hagar's strength are 
her agony over her children and her determination to raise Sandy above the 
obstacles which she feels have contributed to the plight of her daughters. 
Nevertheless, Aunt Hagar prevails, even though she succumbs to death: her 
strength and tenacity are in the character of Harriett who after various 
bouts with bad luck, becomes a singer and dancer at Harlem's Cotton Club 
and will use some of her money to educate Sandy. This is Aunt Hagar's 
dream, and Harriett will insure that her mother's dream becomes a reality. 
Not Without Laughter is a testament to Hughes' love for the black 
poor of his race and his belief in their ability to triumph over their mis¬ 
fortune. In his novel as in his poetry, he shows the nobility of black 
men and women as they struggle to perform the lowest tasks in the working 
world. He shows that even though they may be faced with the most diffi¬ 
cult of circumstances, they are "Not Without Laughter" in the face of this 
difficulty. 
Hughes also in the novel uses humor as black folk do as a catharsis 
to the miseries of their lives. It is the laughter which they are able to 
produce in the face of any difficulty which enables them to endure, It is 
their optimism and their determination to continually chip at the odds that 
sustain them. 
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Thus Hughes' philosophy became a major force in the art of the 
Harlem Renaissance and become a toute outrance in Afro-American belles- 
lettres in the 1960's. He not only wrote a novel using the "simple 
folks" as characters who do the hardest, cheapest and the otherwise most 
unrewarding jobs in the society, he also used the black American idioms: 
speech, music, dance, etc., in developing his novel. Moreover, Hughes 
showed that these people have the same inspirations and aspirations as 
other Americans do, but that the life they are forced to live makes it 
difficult for them to realize these inspirations and aspirations. But 
their determination, their love for each other and their faith in their 
God will eventually enable them to rise above their condition, 
Hughes is not the only writer who used poor simple characters in 
his work during the Harlem Renaissance; Claude McKay used poor simple 
black folks in his Home to Harlem (1929). However, McKay's characters are 
trapped in the miseries of their lives with no way out. In Not Without 
Laughter, the characters have found a way to transcend the miseries of 
their lives, for Sandy, Aunt Hagar's grandson will become a first genera¬ 
tion college graduate (it is assumed) and after Sandy, the generations with 
the Williams' blood in their veins will follow Sandy. It is this philoso¬ 
phy which Hughes expresses in Not Without Laughter that may make Hughes a 
pioneer in his use of poor simple black folks as the subjects of his writ¬ 
ings during the Harlem Renaissance. And Hughes continued this trend 
throughout his long career as a writer with his other writings including 
a body of writing centered around Jess B. Semple; Semple, the character 
in all of this writing, has become a legend in Afro-American fiction and 
portrays the wit, humor, mores and folkways of poor black life. 
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Hughes' novel. Not Without Laughter, is among the first to mark the begin¬ 
ning of a long career in which Hughes celebrated poor, simple life, and it 
is an important book during the Harlem Renaissance because it clearly cap¬ 
tures the spirit of its time. 
CHAPTER III 
POST-HARLEM RENAISSANCE, 1930-1940 
HISTORICAL PERSPECTIVES 
If the Harlem Renaissance is regarded as a time of social polit¬ 
ical , and artistic awakening in the black masses, then 1930 is hardly 
a time that the "renaissance" in America ended, for in 1930, the awaken¬ 
ing escalated as blacks began a greater surge to terminate the social 
inequalities, the lack of a political voice, and the economic injustices. 
However, it must be emphasized that from the 1930's into the next three 
decades what was happening socially and politically in black America was 
not a nation-wide phenomenon, for by 1930 blacks began a political thrust 
all over the country, greater in some areas than others to challenge 
America for those injustices that they suffered. By so doing, their 
voices joined together in protest effective enough to chip away the walls 
that stood between them and the justice that they sought. For example, 
when Herbert Hoover, President of the United States, appointed the known 
North Caroline racist, Judge John J. Parker, to the U. S. Supreme Court 
in 1930, the NAACP launched a successful campaign against his confirma¬ 
tion. Again in 1930, when nine black youths were unjustly charged with 
the rape of two white women of ill repute in Alabama, Afro-American or¬ 
ganizations were instrumental in making the case a cause celebre. Thus 
their protest at this injustice was joined both by white liberal and by 
44 
45 
the American communist party.” 
The crash of the stock market and the onset of an economic de¬ 
pression in 1929, consequently, did not mark an end to the new spirit 
in black America.3 Rather, the 1930's may be said to be a time when a 
new type of protest began. This new protest may have, ironically, re¬ 
ceived its impetus from the depression of the thirties since the depres 
sion ended the era of a succession of presidents who had shown no inter 
est in using their power to end the physical terror, the unjust laws 
which existed in many states, and the social repression that blacks 
faced. 
The depression brought to an end a federal administration which 
was considered inadequate in the management of the national affairs. 
If this management had been disastrous to whites, it had created a near 
calamity for blacks. Therefore, the desired change in leadership by 
the total country would prove to be most helpful for blacks in America. 
With the new deal in 1932, however, Franklin Delano Roosevelt, a 
Democrat, seemed to offer a new leadership. Blacks, in spite of the 
misery that they suffered, were reluctant to change their party affili¬ 
ation from that of Republican, the political party of Abraham Lincoln, 
because they had traditionally been Republican and because they still 
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believed in the humanity of the Republican party. Nevertheless, the 
manner in which the new president and Mrs. Roosevelt conducted them¬ 
selves helped the new administration to gain the confidence of blacks. 
For example, President Roosevelt showed imagination and determination 
in the manner in which he proposed to solve the nation's problems by 
creating recovery programs which blacks considered to be directly 
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beneficial to them. In addition, he received black visitors in the 
White House to offer him advice on their specific problems, and he 
0 
maintained contact with black organizations. 
Mrs. Roosevelt also made significant symbolic gestures: she 
formed a close association with Mrs. Mary McLeod Bethune, President of 
the National Council of Negro Women and founder of Bethune-Cookman Col¬ 
lege in Daytona Beach, Florida, and invited Mrs. Bethune and members of 
her organization to the White House. Another example is Mrs. Roosevelt 
allowed her picture to be taken and published showing her being escorted 
by two ROTC members from Howard University, a racial gesture during this 
period.7 in 1939, when Marian Anderson, the renowned concert singer, was 
refused the opportunity to sing in Constitution Hall in Washington, D.C., 
by the Daughters of the American Revolution, Mrs. Roosevelt resigned her 
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membership in this organization. On this occasion President Roosevelt's 
Secretary of the Interior, Harold Ickes, came forward and asked Miss 
Anderson to sing at the Lincoln Memorial where she sang for some 75,000 
people, creating a good impression for blacks and an excellent image 
9 
among blacks for the President. 
Mr. Roosevelt's policies and politics found favor among blacks 
of the 1930's who were continuing to collect in large industrial centers 
in which they gradually gathered momentum in exercising a voting strength 
which began to affect politicians. After 1932, there were black legis¬ 
lators in Kansas, California, Illinois, Indiana, New Jersey, New York, 
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Ohio, Pennsylvania, and West Virginia. 
The "New Negro" was seemingly in a new day, and in this climate 
that now appeared to be favorable to social, political and economic 
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change for blacks, black organizations began their thrust to foster this 
change. In 1933, the NAACP began its attack on "segregation and discrim¬ 
ination in the schools and universities by suing the University of North 
Carolina" on behalf of Thomas Hocutt.^ It lost the case, but it had set 
a precedent of its intention. It made a major breakthrough when in 1936, 
in the case of Gibbs vs the Montgomery Board of Education, the court 
moved to establish "equalization in black and white salaries in education." 
In 1938, the NAACP won another victory when it supported the case 
of Missouri ex rel, Gaines vs Canada, Registrar of the University, et al 
in which the Supreme Court "declared that states had the responsibility to 
provide equal although separated educational facilities within their bound¬ 
aries."^ The NAACP continued its thrust against racial discrimination 
when it, under leadership of Charles H. Houston, set up a "legal and edu¬ 
cational defense fund, employing for its use some of the best legal minds 
in the country." The assigned task of this new legal group was to fight in 
the courts all over the country against racial discrimination sanctioned by 
! 14 law. 
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There were other important victories for blacks. In 1936, Jesse 
Owens won four gold medals at the Olympics in Berlin, Germany, embarras¬ 
sing the Nazi party which espoused the superiority of the white race.'*’6 
Owens brought considerable status to both the United States and to black 
America; and in 1937, Joe bouis defeated James J. Braddock and later be¬ 
came and held for a long time the heavyweight championship of the world.'1'6 
In 1940, Benjamin 0. Davis was appointed the highest ranking Afro-American 
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officer in the Military. 
If President Roosevelt's political policies offered both social 
and political relief, his New Deal offered economic relief for blacks. 
The Civil Service Commission under the New Deal established regulations 
no longer requiring one to list his/her race. This enabled many blacks 
to be hired (outside the South) in federal employment, although many of 
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these newly acquired jobs were in unskilled or semi-skilled positions. 
There were also relief programs which provided direct economic assistance 
to poor blacks, especially in the South. One, the Agricultural Adjust¬ 
ment Administration {AAA), provided cash benefits for those farmers who 
plowed their cotton, wheat, and tobacco under the ground and who killed 
their livestock. Many black farmers in the South received funds that 
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were earmarked for blacks. 
The Federal Housing Authority, another New Deal program, guaran¬ 
teed loans which some blacks received at low interest in order to build 
homes. It also provided funds to local authorities for the construction 
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of low income, low cost housing projects. However, one of the essen¬ 
tial New Deal programs was the Public Works Program (PWA) which enabled 
the constitution of a number of black hospitals, of buildings on black 
college campuses, of community centers and public playgrounds. Although 
there were often violations of federal regulations, some black contrac¬ 
tors and other employees were able to secure employment during the 
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construction of various projects. This program enabled blacks to have 
facilities that they had never been able to enjoy, and it enabled educa¬ 
tional institutions to expand their facilities so that they were able to 
enhance their educational programs. 
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A highly significant function of the Works Project Administration 
(WPA) was that it provided employment for blacks on the professional and 
clerical levels. In places like Chicago and New York, actors and actres¬ 
ses, writers and other artists were able to continue their work with 
funds provided by this organization. Other — those unemployed were able 
to receive food, clothing and surplus commodity and even employment 
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through the WPA. Distinguished authors like Margaret Walker (For My 
People, 1942), Richard Wright, (Native Son, 1940), and Ralph Ellison, 
(Invisible Man, 1952) , were able to continue their craft with funds pro¬ 
vided by the WPA. 
The National Youth Administration (NYA), also a New Deal program, 
set up provisions specifically to give assistance to black youth. Its 
division of Negro Affairs, with Mrs. Mary McLeod Bethune as its national 
head, appointed state and local supervisors in districts where there were 
large numbers of blacks. Under this organization, in some instances, 
10% of the enrollment were blacks enrolled in job-skilled classes. It 
provided educational opportunity from elementary school through graduate 
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school. In addition the Civilian Conservation Corps (CCC) which gave 
young men a chance to work in forest restoration and soil conservation 
also helped blacks. This agency gave black youth who had dropped out of 
school or who had had poor training for whatever reasons a chance for 
employment. On the other hand, the Social Security Board, established 
in 1935, helped elderly unemployed citizens, which included a large num- 
24 
ber of blacks. 
Finally in 1938, when Congress passed the Fair Labor Standard Act 
(the Wages and Hours Bill) , the opportunity for membership in labor and 
50 
workers unions became a possibility for black workers. Before this bill, 
blacks had worked for very low salaries. Although many black workers 
were unskilled and semi-skilled, the unions made it possible for them to 
receive both benefits from their labor and to receive pay raises because 
they could, because of their union membership, enter into bargains along 
with white workers to challenge the inequalities that they found in the 
workplace. ^'> 
There is evidence that both the level of self-esteem and respect 
rose among blacks during Roosevelt's administration. For example, under 
the direction of the Urban League, blacks led a boycott against white- 
owned chains that made their profit from black customers but maintained 
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a no-hire policy for blacks. This movement, the first of its kind in 
black history, began in St. Louis and spread throughout several mid- 
western cities. By 1937, the U. S. Supreme Court had declared that 
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picketing of firms which refused to hire blacks was constitutional. 
The most significant factor of the Roosevelt years, it may be 
concluded, is the political image of the White House. The fact that 
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the number of lynching had significantly decreased by 1936 can be 
attributed to the type of leadership that the President provided and to 
the deference that he gave to the suffering of blacks. Before the 
Roosevelt administration, blacks had witnessed their interests ignored 
by the national administrations. For example, in 1921, when three black 
men were being lynched each week somewhere in America, the black organi¬ 
zations had been successful in getting Representative L. C. Dyer of 
Missouri to introduce an anti-lynching bill before the House of Represen- 
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tatives. But in a climate which included a large anti-black sentiment 
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and in an atmosphere which gave a great respect to the racist policies 
of the Southern states, the bill died in filibuster on the floor of the 
Senate, although it did pass the House of Representatives.00 
The Democratic President of the United States then made a signifi¬ 
cant difference in the lives of black people by creating a more favorable 
climate for black organizations to reap some gains from their struggle 
against the inequalities in the American society. Many institutions 
seemed to work to their advantages, particularly the courts, where the most 
victories were won, and blacks took advantage of this atmosphere with a 
challenge of greater force by the masses to obtain the full citizenship 
that they felt they rightly deserved. This challenge of the black masses 
could be observed in the NAACP's support of individual court cases against 
racially segregated schools, the black voter's determination to observe 
politicians to determine how they voted on measures that directly affected 
them, the string of boycotts against merchants that refused to hire blacks, 
and the number of blacks who successfully sought and won public offices. 
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New Currents in Writing 
The political thrust brought about a reawakening in art which by 
1930 had extended itself across America. Thus by 1930, there were poetry 
groups, guilds, theatres, or art students in Houston, Detroit, Chicago, 
Los Angeles, Cleveland, and Nashvilleand as the spirit of the Harlem 
Renaissance became influential, (Langston Hughes began travelling around 
the world and Claude McKay had spent much of his time in Europe) , addi¬ 
tional writers began to distinguish themselves. Among these were the poet 
Sterling Brown who produced poetry which distinguished him, and Zora Neale 
Hurston who lived in Harlem in the 1920 ' s, but became noted for her writ¬ 
ings during the 1930's. Hurston's novels, Jonah1s Gourd Vine (1934) and 
Their Eyes Were Watching God (1937) were outstanding representation of Afro- 
American literature, particularly for the Afro-American folklore that is 
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contained m these works. Arna Bontemps, another writer who began 
writing during this period wrote three novels: God Sends Sunday (1931) , 
Black Thunder, and Drums at Dusk (1939) which distinguished him during 
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the Post-Harlem Renaissance. His most discussed novel, Black Thunder 
is based on an historical incident and will be discussed in detail later. 
Other writers during this period are George W. Henderson Ollie Miss, 
(1935) , George W. Lee Beale Street (1934) , and River George (1936). Both 
Henderson and Lee were from the South. Another writer from the Eastern 
Shore of Maryland, Waters Turpin, wrote two novels: These Low Grounds (1937) 
34 
and 0. Canaan (1939). 
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Evidence that the literature took on the character of the politi¬ 
cal and social climate is the rise of the protest novel in the 1940's 
with the publication of Richard Wright's Native Son, and the protest 
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novel thus became a recognized genre of Afro-American literature. 
The political and social thrust also gave rise to another charac¬ 
teristic in Afro-American literature during the Post-Harlem Renaissance. 
The writers became more aware of the importance of the American Negro's 
36 
cultural background and his/her creative folkart, for like the social 
and political thrust, the artistic and literary movement sought to aban¬ 
don "values of their elders and celebrate that which was special in 
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Negro life. Consequently after 1930, the tragic mulatto stories all 
but faded and writers had begun to celebrate African and black American 
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heroes. This took them further and further away from the idea that 
the world belonged to white people, and they had begun to search for 
and celebrate their own. In so doing, they put behind them the crite¬ 
rion that whites could dictate the standard of humanity, a standard 
which could not only dictate to blacks the content of their work, but 
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could also dictate the limitation of their artistic form. 
In moving closer toward the cultural background and the creative 
folk art, the black writer began to move further away from the white 
American mainstream of thought and began to develop his/her own identi¬ 
fication; he/she began to answer the questions: Who am I? What am I? 
Who are they and what are they? In order to answer these questions, it 
was essential for the black writer to move back to his/her foundation 
and thus a move back to the plantation and consequently a move back to 
Africa was begun. This move was necessary in order to understand how and 
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to what extent the black slaves had maintained their humanity, and to 
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what extent this humanity had been used to develop black people. 
Thus moving back to plantation life enabled the writer to unload 
the stereotypes which the white plantation owner himself had created and 
which had portrayed in the brilliant writings of some early literary 
figures, both black and white. And in answering questions: Who Am I and 
what am I? The black writer snapped the psychological chains that still 
had blacks bound to the label of passive, ignorant and semi-human darkies 
who still had to be contained for the protection of both themselves and 
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the white society in which they lived. 
In explaining the image of blacks that previously contained in the 
writings, Arthur Davis stated the following: 
The contented slave, the clown and the wretched 
freshman are the Negro stereotypes. . . Slavery 
is shown as a beneficent guardianship — never 
as a system of cheap and abundant labor that fur¬ 
nished the bases of a few large fortunes and as¬ 
sured aij^ircpoverished disfranchised class of poor 
whites. 
The images that Davis described had prevailed not only in the 
art that whites had portrayed about blacks, but it had been embedded deep 
in the American character. The determination to regard blacks as clowns, 
the semi-ignorant, but contented darky emerging from plantation life, had 
been the foundation on which the doors to freedom and opportunity had 
been shut. So determined were the white American social and political 
forces against dispelling these stereotypes that it was necessary that 
black artists, no matter how brilliant they had mastered their craft, to 
reinterate the plantation darky, the clown, and the semi-ignorant, pas¬ 
sive darky in order to display their artistic talents . During the 
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Harlem Renaissance there was a decisive effort by the artists to move 
beyond this tradition into an era when the black artist was no longer 
bound by white restraints. But during the Post Harlem Renaissance, the 
black artists moved to even greater horizons : they developed the form 
of the protest novel with the publication of Native Son by Richard 
Wright; they moved forward to answer the questions of identity for the 
Afro-American; they began to establish the independence of content and 
form for Afro-American art, and they began to utilize the cultural back¬ 
ground and folk art of the Afro-American. 
The idea of the use of folk material in literature was not new. It 
had been used by Charles Chestnut with his use of folktales and super- 
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stitions from North Caroline in 1899 in his The Conjure Woman, and Paul 
Laurence Dunbar had also used folk material in the 1890's in his dialect 
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poems on Southern plantation life. But their use of folk material was 
not distinguished from the white interpretation of black folklore. 
The white writer had also dominated the scene in using the folklore 
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contained in black folktales. Among th most celebrated of the white 
folklorists was Joel Chandler Harris. It was debated as to whether or not 
his folktales are authentic or whether or not they are a mixture of his 
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own imagination and remnants of the black folklore of middle Georgia. 
However, black folklore and folktales can be traced back to Africa 
where their essence and meaning are essential to the interpretation of 
African life. When blacks came to America, they brought the folklore and 
folktales and adapted them to the needs of their new lives. Consequently, 
the folklore of one region will be slightly or vastly different from that 
of another. Hence, the folklore of Zora Neal Hurston from Eatonville, 
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Florida, whose folklore will be discussed later, might differ from that 
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collected elsewhere. 
Folklore and folktales in the Post-Harlem Renaissance are impor¬ 
tant because they are utilized as an authentic art form to express an 
essential part of black heritage and black cultural background. White 
men like Irvin Russell and Joel Chandler Harris had used black folklore 
and folktales to "reinforce and extend the minstrel tradition and the 
Uncle Tom stereotypes. Their heroes of the black folktales had either 
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been pathetic or comical." The new approach to the folklores and 
folklore during the Post-Harlem Renaissance showed folk characters in 
various human experiences and these characters took on human proportions 
in that they are portrayed in experiences which reflect the genuine 
struggle of human beings in an effort to survive the difficult circumstan¬ 
ces that confront them. 
Folklore during the Post-Harlem Renaissance could be found in all 
genres of Afro-American art, but most important, the emphasis in the 
folktales is on the common man and woman as respected and respectable 
human beings. They are no longer seen through the images created by 
whites who often reduced these black characters to sub-humanity. Conse¬ 
quently, this period takes literature to a new horizon. It is a period 
in which black artists move a step further to creating an art which identi¬ 
fied more closely with black life in America. It is a time when the black 
artist began to move from the defensive to the offensive regarding the 
adverse circumstances which blacks were forced to endure. It is a time 
when blacks began to feel that they occupied an important place in this 
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country. It is a time when the artist made a more intensive search for 
the true Afro-American identity, and it is a time for a more unique 
content and form in Afro-American art. More precisely, it is a time 
when black art "emphasized the positive contribution of black people< 




Analysis of Selected Novels 
Black Thunder, Arna Bontemps 
The novels that are chosen as representative works of the Post- 
Harlem Renaissance are Arna Bontemps' Black Thunder (1936) and Zora 
Neale Hurston's Their Eyes Were Watching God (1937). These novels 
have been chosen because they represent the Zeitgeist of the artistic 
movement; and finally, they celebrate Afro-American heritage. 
Bontemps had been born in Louisiana and educated in California. 
Before coming to Fisk University in the 1930's, he had written poetry. 
One of his poems had won the contest sponsored by Opportunity magazine 
in the 1920's. When he began writing novels in the 1930's, a decisive 
change in the artistic direction of black American had been effected. 
In the climate where black had begun to challenge America for the rights 
that they were being denied, and in the aftermath of the Marcus Garvey 
Movement and in the new spirit of the Harlem Renaissance, blacks had a 
new image of themselves; they were no longer ashamed of their African 
and Afro-American heritage. Bontemps' first novel, God Sends Sunday 
(1931) is in the spirit of the Harlem Renaissance in that it treats the 
low life of Harlem. However, Black Thunder, his second novel is a 
representation of the artistic movement of the period.^0 The novel is 
not only based on an historical incident, it gouges deep into the cul¬ 
tural background of the black slaves, relates their experiences, their 
sensibility, their sensitivity, and it relates the character of slave- 
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holder, his dependence on the institution and it relates the slaveholder's 
insensitivity toward the brutalization that slavery entailed. 
Bontemps' novel thus strikes at the very heart of the stereotypes 
and myths about both slavery and the slaves. For Black Thunder shows 
that slave culture was rich in its human elements, that the slaves were 
able to develop their humanity in spite of the brutalizing institution 
and that the mores and folkways from the African continent had extended 
themselves to become a vital part of slave culture in America. It also 
dispells the myth that slavemasters were genuinely kindhearted, paternal¬ 
istic individuals who protected the "child-like" slaves from themselves. 
Black Thunder is based on an historical incident of an attempted slave 
revolt, led by Gabriel Prosser in Virginia in the 1800's. It is a fic¬ 
tionalized account of this attempted revolt. 
Gabriel Prosser, the leader of the planned insurrection, is a young 
man in his early twenties, who establishes his position as leader by 
"licking Dicker," the strongest slave of the Prosser plantation and who 
is inspired into action after an old slave, Bundy, is beaten to death on 
the plantation by his and Bundy's master, Prosser. After the death of 
old Bundy, many slaves decide to join Gabriel in an insurrection, even 
Ben, who is old and feeble and whose master does not abuse him. 
Gabriel's plan is well perfected; however a violent rainstorm oc¬ 
curs — the worst rainstorm ever in the history of Virginia — and the 
insurrection has to be postponed. But -Pharoah, whose anger with Gabriel 
prompts him to go ahead and warn the townspeople of Gabriel's plan, de¬ 
spite the rainstorm; Pharoah destroys the plan, and thus many of the re¬ 
belling slaves are caught and hanged. Gabriel, however, is able to elude 
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the posse and lives in the swamps by days and comes into town by nights. 
He eventually gives himself up when Moss , who has allowed Gabriel to 
board a ship leaving the Virginia harbor,is arrested because he is sus¬ 
pected of knowing Gabriel's whereabouts. 
Even as Gabriel starts out on the eve of his plans, a bird flies 
into Master Mosley Sheppard's kitchen when Pharoah makes a last check 
with old Ben to ascertain whether it is possible for them to continue 
as planned. The cooks chase the bird as one of them declares the bird 
is a sign of death. Ben does not take the cook's warning seriously al¬ 
though he does reflect on it for a moment. However, Gabriel does not 
know of the omen: he is already at the meeting site waiting for the men 
to join him and Juba (who is riding Araby, the young colt which is an 
omen of freedom). Once the men arrive and take their positions, they 
are to go forth into Richmond. Some are to let the Richmond slaves know 
when to strike . . . 
We is supposed to gst up a good crowd that’ll 
rise up like a flock of sparrows in wheat field 
soons they get ^ÿe news that Richmond's in 
Gabriel's hand. 
The omen of death signified by the bird is also a sign that the 
African slaves had developed a method of protection for themselves in a 
hostile environment. Had Gabriel known about this omen, he probably 
would have felt the impending danger in going ahead with his plans. 
The spirit and determination behind the insurrection, however, 
show that there is a more decisive development among the slaves than the 
slave masters would admit. There is not a childlike mentality at work 
here. These men showed courage in organizing the insurrection despite 
61 
the slave master's attempt over the years to break their spirit and 
despite the white historian's claim that the slaves were contented dark¬ 
ies who were loyal to their masters and who entertained no thought of 
freedom. Even when Prosser hits Gabriel across the face for leaving the 
horses, Gabriel does not get angry. He is absorbed in his plan for free¬ 
dom. And because he has decided to "be free" , he can no longer respond 
to being struck like a child who would have responded to his/her helpless¬ 
ness in the situation by whimpering. His preoccupation with his upcoming 
freedom gives him the strength to dismiss the blow "as nothing." 
One of the most important scenes in the book is in the final pages 
after Gabriel has been captured and is waiting to be hung. He hears the 
executioner coming for him and he remarks: "I heard a nigger say Death is 
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his mammy. His old Mammy is named death." 
This old black saying which is still uttered today in the black 
community is a sign of courage, and Gabriel shows that he had this when 
he continues : 
Come on in suh, if you's to mind to. I'm 
ready and waiting me. I ain't afraid of a nachal 
man, and I don't know's I mind the massa himself. 
I ain't been afread of thunder and lightning and 
I don't reckon I'll mind the hurricane. I don't 
knows I'll mind when the trees bend down and the 
tombstones commence to bursty Don't reckon I'll 
mind, suh. Come on in . . . 
Richmond has been prepared for this hanging day and people from all 
over the state of Virginia have been gathering long before daybreak. And 
since Gabriel was to be in this group of men hung, the white town people 
were anxious to witness this one. Thus Gabriel is chained and put upon 
the wagon with his own wooden coffin, and to show his courage, he sits on 
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the box and throws his feet as he remarks. "No need to cry about a 
Nigger what about to die free." 
Gabriel's courage comes out of the strength of the slave culture. 
Had there not been the strength of the group, it is doubtful that he 
could have had the endurance to go to his death with such dignity. 
A second and most significant objective of the novel is that it 
dispells some of the myths about slavery. This is necessary because if 
it is established that Africans came from an authentic culture, that they 
continued to develop this culture, even as slaves, then it should thus be 
established that they had a right to their independence as people to make 
decisions as to what was best for them. But even more important, it would 
give him a chance to . . . "scraps the fictions, garret the bogeys and 
settle down to a realistic facing of the facts." The facts that slavery 
was an inhuman institution was not a popular subject in white America and 
every effort had been made to conceal this fact from popular opinion. The 
slavemaster had tried to deny the inhumanity of slavery by perpetuating 
the most negative aspects of blacks or by inventing negative aspects. 
Thus black history has been lost, and the constitutional rights had been 
denied on the pretense that blacks had not reached human status and there¬ 
fore would abuse any human rights given to them. 
Black Thunder afowed that the slave masters were not serving "the 
cause of humanity" by keeping blacks ens-laved ,and that blacks were not the 
happy "darkies" who enjoyed their status as slaves. It showed that slavery 
was a cruel and harsh institution that required one to labor long hard 
hours without rewards. Consequently, throughout the novel, there are 
references which showed the idleness of the slave master who enjoyed sta- 
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tus and wealth against the backbreaking work of the slave who could not 
even look forward to growing old. One important example is seen in old 
Ben's being up and ready for work when young Sheppard, a student at the 
University of Virginia, is just returning from his night of prowling. 
Daybreak has come, but Ben is up, ready to begin his workday. Shortly 
thereafter, old Bundy comes to get some rum, and Prosser, a cruel slave 
master, and the master of Gabriel Prosser, has already driven his field 
hands to their day's task. Moreover, Prosser in his anger for having an 
old slave, Bundy, who is unable to do any work beats him to death. 
The novel also refutes the claim that the slave master was a kind 
and compassionate type of father for the slave. This is presented by the 
behavior that Prosser exhibited. He is an animal, the symbolism of which 
Bontemps uses to coincide with his character: Prosser sits on his horse at 
the edge of the field , holding his whip, bare from the waist up so that his 
hairy chest is exposed. However, Prosser is the extreme of Ben's master, 
Mosley Sheppard, who dresses Ben in satin breeches and shoes with white 
paste buckles. Nevertheless, Ben is aware of the condition and he expres¬ 
ses his knowledge of the situation when he remarks: 
A slave's life is (was) bad enough when he be¬ 
longed to quality white folks ' it m\a|t have been 
torment on that Prosser plantation. 
What Bontemps shows is that there are no good aspects of slavery, 
even if the master is dressing his house servants in "satin breeches and 
shoes with white buckles; there are only varying degrees of harsh condi¬ 
tions , from one extreme: Mosely Sheppard, to other extreme: Prosser, "a 
mean white man." 
The character Criddle perhaps best sums up the condition during the 
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insurrection when he thinks about killing an old white man and his daugh¬ 
ter whom Criddle is afraid will expose him: 
. . .Could they hurt that girl: Could he make 
his hands do it: Well, they (whites) had nobody to 
blame but themselves. Had no busings buying and 
selling humans like hogs and mules. 
Thus, no matter how kind the whites were, and there is little evi¬ 
dence of this kindness in the novel, the slave masters had the power to 
sell parents and children without any consideration for the feelings of 
the parents or children in the same manner as they did "their hogs and 
mules" , and there were times when they sold both at the same time at the 
same auction. 
Thus Criddle's statement strikes at the very essence of slavery and 
therefore relates its intended dehumanizing conditions which in spite of 
their severity, do not, as Bontemps points out, succeed in dehumanizing 
the black slave: the slaves are still able to develop their personhood. 
And there is much evidence in the novel that the slave community is one in 
which the human and compassionate aspects are ever present. 
Finally, Bontemps shows, in addition, that depending on what posi¬ 
tion one takes, that this insurrection did not completely fail, for it 
did several things: it showed that the slave master had not completely 
smashed the spirit of the enslaved African; it showed the slave master 
that some of the slaves were determined to obtain their freedom; it demon¬ 
strated that blacks could unite successfully around a cause, even in 
slavery; and it contradicted the claim that blacks were not capable of the 
organization and skills that are necessary to plan a revolt of this magni¬ 
tude, and finally it showed, unlike the slave masters claimed, that there 
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were hundred of thousands of slaves who detested the condition of slavery. 
Therefore, to whites, the insurrection failed; to blacks the Gabriel 
Prosser insurrection was a success. 
Black Thunder is successful because in this era, the Black Writers 
are looking back to Africa to establish their cultural heritage and thus 
establish their right to existence as human beings. Their right to human 
status also gave them a rightful claim to a culture which not only existed 
in Africa, but a culture which they brought to the United States on the 
slave ships, and which they continued, with modification, to develop on the 
plantations. 
To reveal the life and spirit of the people, Bontemps used folklore 
which is defined as tradition, customs, tales or sayings preserved orally 
among a people.^ One example of folklore is Juba's going to the conjure 
woman on the plantation to obtain "a protection for Gabriel." The old woman 
chides Gabriel for not taking care of his own safety before attempting an 
insurrection: "Toussaint kilt a hog," she tells Juba. Later we learn that 
Toussaint (Toussaint L'Ouverture) kills a hog and drinks its blood before 
carrying out his successful Haitian insurrection. This is a tradition which 
perhaps has its roots in Africa. But more significantly, it shows that there 
was a community of Africans in Africa, in America, and in Haiti, This is 
exemplified by the fact that Toussaint would know that in his African cul¬ 
ture, one took precautions to protect oneself when about to set out on a 
dangerous mission, and that this fact was known by a conjure woman in 
Virginia. Also the fact that the conjure woman of Virginia knew of Toussaint 
and that the knowledge had come back to her that he had taken this precaution 
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was an indication of the slave community which had continued to develop in 
the United States, or it is unlikely that the slave masters had passed on 
this information. 
Finally Black Thunder is an important novel because it authenticates 
black people's claim to human status. It takes black people back to their 
cultural roots in Africa and it shows how blacks transformed this human sta¬ 
tus through the brutal institution of slavery to develop it into a unique 
and distinct culture. 
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Their Eyes Were Watching God, Zora Neale Hurston 
To analyze the work of Zora Neale Hurston, it is important to look 
carefully at her background because her life played an important role in 
shaping her as the unique writer she became. Born in Eatonville, Florida, 
a town which she describes as being "all black, including the town offi¬ 
cials — charters, mayors, police chiefs, city councils," etc.. Hurston 
was not aware of the day-to-day oppression from whites, and because she 
consciously or unconsciously attributed her suffering, physical or other¬ 
wise , to the management or mismanagement of blacks, her outlook and rela- 
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tionship to her society were different from that of her contemporaries. 
The suffering of Hurston began early and perhaps existed until she 
died penniless in a welfare home in he native state, Florida. Hurston's 
mother whom she dearly loved, died when Hurston was nine. Her father soon 
took another wife whose cruelty to Hurston caused her to run away from home 
at the age of fourteen. Hurston lived by her wits and by the teachings 
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given to her by her wise mother: "Jump at de sun." 
Some phase of her mother's teaching molded her into a rebellious 
spirit even as a child, and she was often warned by her father that this re¬ 
bellious spirit would create serious trouble for her. She was never exactly 
sure of her father's true feelings for her, although she was sure that she 
did love him. 
Thus two important qualities from her background perhaps shaped her 
literary direction. First, the fact that she grew up until the age of 
fourteen in an all-black community is significant in analyzing her atti- 
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tude and relationship with whites. Since she was not accustomed to deal¬ 
ing directly with them, she did not see them necessarily as a deterrent 
to attaining her objectives, but rather as a means to an end. It is per¬ 
haps in this light that she did not find it necessary, at first, to de¬ 
nounce them for the oppression that they inflicted on blacks, a source of 
criticism by her contemporaries of the Post-Harlem Renaissance. 
In addition, her Southern upbringing where blacks were accustomed 
to "putting on Old Massa," as a means of control prepared her well on how 
she could manipulate whites to get what she wanted. Thus Hurston was able 
to get scholarships to Howard University, to study anthropology at Barnard 
College where she studied under the renowned Franz Boas and for study at 
Columbia University, as well as living expenses from a white New York 
philanthropist. 
Secondly, her independence and individualism which had been molded 
by the fact that she had had to exist by her own wits after leaving home 
at fourteen perhaps are responsible for her "going her own way, no matter 
what the cost," Even though the price was extremely high, she continued 
to antagonize the black literary establishment by her literary themes as 
well as her unorthodox behavior, and unlike any other writer prior to or 
since Hurston, her works are often analyzed by the method in which she 
chose to live. 
Hurston was, however, ahead of her times. She unfortunately lived 
in an era when women, especially from the upper echelon of the society, 
were expected to conform to a set standard of behavior, and they were ex¬ 
pected to marry, considering financial security as their first priority. 
In addition, the men, both black and white, were the dominant 
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figures in the society and a denunciating attack of black males as is 
prevalent in Hurston's work was not fashionable. Yet Hurston chose to 
harshly analyze the black male in her work. (No other woman dared to 
move outside the black male ethos during the Post-Harlem Renaissance. 
Her first work during the Harlem Renaissance was a number of short 
stories: "Spunk." (Opportunity, 1925), "John Redding Goes to Sea" (Opportu¬ 
nity , 1926) , and "Sweat" published in the first issue of Fire, 1926. In all 
of these stories, she has an unfavorable characterization of the black 
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male. 
In her first novel, Jonah's Gourd Vine (1934) , a novel which is re¬ 
puted to be autobiographical, John Pearson, the protagonist, is a hopeless 
woman chaser; however, fate gives him three wives; he is unfaithful to all 
three and his infidelity with his third wife causes his doom: for his 
guilt-ridden state of mind for having cheated on a "perfect wife" he uncon¬ 
sciously commits suicide. He drives his car, bought for him by his wife, 
into an on-coming train. 
Pearson's first wife bears a striking resemblance to Hurston's 
mother whom Hurston later describes in her autobiographical, Dust Track on 
a Road (1942). In fact, Hurston only slightly changed the names: John 
Hurston becomes Pearson and Lucy Potts becomes Lucy Potts Pearson. The 
death scene of Jonah's Gourd Vine is the same death scene in Dust Track 
on a Road of Hurston's real mother. Thus the readers are compelled to be¬ 
lieve that John Pearson is Hurston's real father, and that she chose to 
expose a part of her life that would have been better left untold, espe¬ 
cially during this period. 
Their Eyes Were Watching God (1937) , the novel used in this study, 
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is also said to be autobiographical, that Tea Cakes Woods was actually a 
lover that Hurston met in the Caribbean. However, it is perhaps this 
novel that most relates her progressive ideas of womanhood and the woman's 
position in her society and her revolt against this position, although it 
has been argued that Hurston in some of her works, particularly "The Guilded 
Six Bits," takes a totally male chauvanist point of view. 
In Their Eyes Were Watching God, Janie Crawford, the main charac¬ 
ter is reared by a grandmother: she never knew her father and real mother, 
but her grandmother tells her that she is the product of rape. Nanny, as 
she called the grandmother, becomes determined to marry Janie off when she 
becomes sixteen and is observed kissing a boy. She wants Janie to marry a 
man who would provide amply for the young girl. She tells Janie: "Ah dont 
want no trashy nigger, no breath-and britches lak Johnny Taylor usin' yo 
body to wipe his foots on." Nanny, therefore, finds an old man with sixty 
acres and a mule, Logan Killicks, and soon marries Janie off. However, the 
questions that Janie wants answered before her marriage to Killicks are 
soon answered by circumstances: 
Did marriage end the comic loneliness of the un- 
Did marriage compel love like the sun the 
She soon discovered that Killicks not only wanted a young wife whose 
existence is part of his possession, but he also wants her to join him in 
doing heavy farm work. Even though Nanny had warned; "de woman was de mules 
of de world," Janie is not affected by this counsel, so when Joe Starks 
comes slong, Janie runs off with him, even though. ... he does not repre¬ 
sent sun-up and pollen and blooming trees, but he spoke for far horizons.61 
Joe Starks and Janie marry and finally settle in an all-black town 
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where Joe becomes mayor. However, it is when Joe slaps her over a ruined 
dinner of fish, rice, and flat bread that she begins to evaluate her mar¬ 
riage to him: 
She found that she had a host of thoughts 
that she had never expressed to him, and numerous 
emotions she had never let Jody know about. Things 
packed up and put away in parts of her heart where 
he could never find them. She was saving^ÿ? her 
feelings for some man she has never seen. 
Conveniently, Joe Starks grows old after twenty years of marriage 
to Janie, takes sick and dies, and Tea Cake Woods comes along and offers 
her himself, nothing else. He is half Janie's age but she marries him 
and lives one and one-half years with him as a happy fulfilled wife. 
Janie remembers after his death: 
Tea Cake, with the sun for a shawl, of 
course he wasn't dead. He could never be 
dead until she herself had finished feeling 
and thinking. The kiss of his memory made 
pictures of love and light against the wall. 
Here was peace. She pulled in her horizon 
like a great fishnet. Pulled it from around 
the waist of the world and draped it over 
her shoulder. So much of life in its mgghes. 
She called in her soul to come and see. 
Their Eyes Were Watching God is a revolutionary novel for several 
reasons. First, it is a novel which posits the idea that women have a 
right to fulfillment, and if this fulfillment cannot be found in a marriage 
which also offers security that the woman has the right to continue her 
search until it is found. For the greater society in general and black so¬ 
ciety in particular, Hurston's novel tears at the dogma that woman should 
be an extension of a man and that marriage for the woman should be the apex 
of her being, Thus Hurston's idea is that the woman has a right to seek her 
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own fulfillment in a relationship, that she should not be the assistant 
administrator in the marital affair. The novel is a very important one 
because it clearly shows that Hurston is far ahead of her time in pre¬ 
senting an idea that women would use as the crux of their feminist move¬ 
ment of the 1960's. 
Secondly, Hurston's novel is a revolution in black writing because 
even though the themes of black writings focused on the common man and 
woman, Hurston's character is much too "common: in this period when the em¬ 
phasis was still to an extent that of trying to show that blacks were re¬ 
spectable human beings and that their sense of family was similar to that 
of the greater society. Thus the character, Janie Crawford, from her hum¬ 
ble beginning to her glorified ending, is born of degenerate birth"; she 
is the daughter of a 17-year-old rape victim. Even though Hurston had no 
problem of choosing a major character who is of "low birth," this is not a 
popular practice during this late gentile period when blacks are attempting 
to project their best image to the white world. 
Another significant factor is that Janie Killick Starks Woods can be 
classified as a "vile woman" who talks back to men and whose crude and un¬ 
refined behavior fits those of the stereotypes that whites have about the 
black male-female relationship: that black woman are the central dominating 
figures in their relationships with men; that the black male is weak against 
the character of the black woman. There are other incidents which could be 
classified as stereotypes: that blacks are animalistic in their behavior 
symbolized by the rape of Janie's mother ; that black women place sex as 
their highest priority and that they do not regard the marriage vows as a 
sacred binding which are symbolized by Janie's leaving Logan Killicks for 
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Joe Starks ; and that blacks are rather epicurean in nature symbolized by 
Janie's marrying Tea Cake who has nothing except his sexual prowness. 
But Hurston sees no value in trying to impress either blacks or whites 
and as she is quoted in "How It Feels to be Colored Me";she feels that 
she can bare her soul without feelings of shame or guilt. She writes: 
But I am not tragically colored. There 
is no great sorrow damned up in my soul nor 
lurkjlgg behind my eyes. I do not mind at 
all. 
The words spoken by Hurston in the 1940's were again to show that 
Hurston is ahead of her times. These words which can be a substitute for 
"Black is Beautiful," words which became famous in the 1960's which were 
to express that blacks no longer felt a need to impress whites with "See, 
I am just like you." Thus, she is not ashamed to use the authentic black 
character because she feels no obligation to hide such a character from 
whites. Here, again her background apart from whites perhaps helped to in¬ 
fluence other independence from the white sensibility and her individuality 
among the figures of the black literary movement. But more importantly, 
her display of independence in writing such a novel and using such a charac¬ 
ter to express her revolutionary ideas can be said to be the beginning of 
the Black Awareness Movement, a movement which did not come into full bloom 
until the mid-1960's. Perhaps had Hurston chosen a major character who 
could have gained full respectability, a character who was poor and thus 
common — a devoted wife and mother, noble in her suffering, the God¬ 
fearing saints who wears herself out from giving — her name may not have 
been ignored for such an extended period of time, and she may not have had 
to depend on the white critic to resurrect her work and bring it to the 
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forefront of American literature. 
Finally, and more significantly, Their Eyes Were Watching God, 
has authenticated a unique genre of Afro-American literature: folklore, 
and it has recorded a unique Afro-American culture. It therefore serves 
as a pioneer among novels in this area. It is the first Afro-American 
novel that uses a language so ladden by black folklore and folktales that 
are undiluted or not intermingled with the white American ethos. It has 
a diction that exhibits a mixture of African and Afro-American dialects. 
And it is the first novel of any period which does not use a plot which 
depends on a conflict between black and white societies to develop its 
action. With these qualities Hurston does conform to the spirit of the 
time because here again the emphasis is on an African and Afro-American 
cultural background for the material used in Afro-American literature. 
Only Hurston with her unique background, her individualism in her art 
which she steadfastly maintained and her determination to pay whatever 
price required to be "de bell cow" could have kept the essence of herself 
so tightly bundled and tucked away out of the reach of both black and 
white society, and yet she conformed to the Zeitgeist of the 1930's. Only 
Hurston knew who she truly was and she neglected to tell her readers by 
continually puzzling them with contradictions and paradoxes. But what she 
has left for the reader and researcher of Afro-American literature is a 
body of brilliant writings which can be read, enjoyed, analyzed, synthe¬ 
sized and interpreted. This is quite enough for one person. At the top of 
Hurston's list of works is Their Eyes Were Watching God, which is truly a 
revolutionary novel. 
CHAPTER IV 
THE INTEGRATION MOVEMENT, 1940-1950 
HISTORICAL PERSPECTIVE 
The 1940's found America preparing to mass a defense against Nazism 
because Hitler had launched a successful attack on Western Europe and had 
occupied Denmark, Norway, the Netherlands, Luxembourg, and Belgium. The 
United States felt threatened by this development. The war effort by the 
United States had a very important effect on black America, for once 
again, in less than thirty years, blacks prepared to go off to defend a 
country that was reluctant to give its black citizens equal rights. How¬ 
ever , the desire to defend the country by black Americans would be 
markedly different from other participation in the various years. During 
this period, blacks made an inquiry about the status that they would occupy 
in the armed services. Due to protest by black leaders, when the Selective 
Service Act passed in 1940, it contained a clause which prohibited discrim¬ 
ination in selecting and training men for the armed services. In spite of 
the concern expressed by blacks, this clause had very little effect on some 
draft boards which continued to select white men only. In response to the 
discrimination practice by these selective service .boards, leaders like A. 
Philip Randolph and Walter White sent a "seven-point program to President 




The response received from the request sent to the president was one 
that was to infuriate blacks: the response from the request sent to the 
President was one that stipulated that blacks would be organized in the 
armed services into separate units with white officers except for medical 
officers and chaplains. The vigorous complaints by blacks to this re¬ 
sponse caused token concessions to be made: B. 0. Davis was appointed to 
the rank of Brigadier General, the first of his race,- William H. Hastie 
was appointed Civilian Aide to the Secretary of War; Colonel Campbell 
Johnson became an Executive Assistant to the Director of Selective Service, 
and senior ROTC units were created at West Virginia State College, Hampton 
Institute (Virginia), A&T College (North Carolina) Prairie View College 
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(Texas) , and Tuskegee Institute (Alabama). 
Another problem that developed was that the plants that were de¬ 
veloping to make war materials were adamant in their refusal to hire blacks, 
and blacks began methods to take effective steps against this policy, espe¬ 
cially since the wages and work opportunities were extremely favorable. 
Thus A. Philip Randolph, president of the Brotherhood of Sleeping Car 
Porters, threatened a march on Washington of fifty to one hundred thousand 
blacks to demand that the government end this discrimination. This was a 
coup de theatre, especially since the United States was projecting an image 
of democracy to the world and especially since a march of this magnitude 
could give encouragement to Hitler's campaign of aggression against the 
peoples of the world by exposing the fact that America, too, practiced a 
policy of racial superiority. Consequently, Randolph's threat was met with 
pleas from influential persons like Fiorello La Guardia, the Mayor of New 
York, and Mrs. Eleanor Roosevelt who warned that such a march would backfire 
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on blacks. Randolph, however, persisted by continuing to mobilize groups 
which were scheduled to march in July of 1941. A startling development, 
however, took place on the eve of March: on June 25, 1941, President 
Roosevelt issued Executive Order 8802 which stated: 
There shall be no discrimination in the 
employment of workers in defense industries of 
Government because of race, creed, color, or 
national origin . . . and it is the duty of em¬ 
ployers and of labor organizations ... to pro¬ 
vide for the full and equitable participation of 
all workers in defense industries, without dis¬ 
crimination because of race, creed, color, or 
national origin. 
Because of Order 8802 , a clause prohibiting discrimination was written in 
all defense contracts and a committee on Fair Employment Practices whose 
duty it was to investigate all violations of this clause in industrial 
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cities was created, This order, even though it was not recognized in 
Southern states, where there were perhaps few defense contracts issued, 
gave moral support to blacks and had asserted a strong attitude against 
unfair employment practices for a substantial portion of the American 
population. This was at least a moral victory for black America. 
Blacks also made substantial gains in the armed services, although 
the last segregated military units were not dissolved until 1951. A mil¬ 
lion black soldiers were enlisted into World War II, declared by the United 
States when the Japanese bombed Pearl Harbor in 1941. A school for black 
pilots at Tuskegee, Alabama, set up by the government, yielded six hundred 
black pilots, many of whom flew important missions over enemy territory. 
There were in addition black coast guardsmen; blacks were taken into the 
Navy for general service and as noncommissioned officers. By the middle 
of 1942, blacks were graduating from officer training schools at the rate 
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of 200 a month, and there were by this time blacks in the Armed Forces, 
Air Corps Administration, Calvary, Coast Artillery, Infantry, Chemical 
Welfare, Quartermaster, the Adjutant General Services and other bran¬ 
ches of the armed services.^ 
Many black soldiers distinguished themselves for bravery during 
World War II. For example, there were men like Dorie Miller, a messman, 
who without any prior military experience, shot down four Japanese bomber 
planes with a machine gun from the USS Arizona on the night that the 
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Japanese attacked Pearl Harbor. Blacks received the Distinguished Fly¬ 
ing Cross, the Croix de Guerre from France, the Partisan Medal for Heroism 
7 
from Yugoslavia; and one man received the Order of the Soviet Union. 
The effect of Order 8802 was to inspire blacks to seek training 
for various occupations in the industries like aircraft, ship-building, 
welding, automobile mechanics, radio and electricity; fair employment was 
monitored and enforced by the FEPC (Fair Employment Practice Commission). 
As a result, some 100,000 blacks worked in the steel and iron industries, 
and by 1945 , almost all plants had some black employees. This employment 
in industries encouraged blacks to become a part of the labor unions which 
helped to further secure their employment. Some of these unions were the 
United Steel Workers, the United Rubber Workers, the United Automobile 
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Workers, the National Maritime Union and the CIO. 
Blacks did not make this substantial gain in their economic status 
as well as their social status without some resistance from their fellow 
white Americans who had been accustomed to regarding blacks as an inferior 
race. There were incidents, for example, that black soldiers were insulted 
and abused by their white commanding officers and sometimes by the white 
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citizens as they travelled to and from their post. In North Carolina, 
for example , a white bus driver left his bus and murdered a black 
soldier; he was exonerated for this crime. Sometimes the policemen in 
cities where the black soldiers spent their off-duty time were guilty of 
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persecuting black soldiers. There was nevertheless substantial recog¬ 
nition and advancement made by black soldiers,as well as the black 
population showed the country that blacks could take advantage of an 
opportunity if they were given the chance to demonstrate their ability. 
The black newspapers rose to national prominence during this period 
and made a significant contribution because these papers kept the public 
informed on the contributions and set-backs of the black people in the 
armed forces. Also, some of the distinguished ones : The Pittsburgh 
Courier, The Afro-American, the Norfolk Journal and Guide, The Chicago 
Defender and The Boston Guardian broadened the interest of their readers 
to include world affairs pertaining to or not pertaining to the war. How¬ 
ever , because the black public was informed on the importance of making a 
contribution to the war effort, blacks bought war bonds and held bond 
campaigns in "schools, churches and community centers" to encourage their 
fellow citizens to purchase bonds. Because blacks felt that they were 
directly contributing to the peace efforts and the efforts to deter fa- 
cism in Europe, they felt that they were entitled to enjoy freedom and 
equal opportunities at home in America.^ 
Also a growing number of American scholars had begun to give their 
attention to the colonization of Africa and Asia and the attention placed 
on Pan-Africanism by W. E. B. Du Bois began to enlighten other blacks on 
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the need to form a union to fight against the repression of all black 
peoples. They were aware of the gains for blacks in America, and by 
the time the fifth Pan-African conference was held in Manchester, 
England, in 1945, "thousands of blacks travelled to Europe, Asia and Afri¬ 
ca to assist in attempting to bring about some type of self-government 
particularly for West Africa.^ Franklin wrote: 
(At the Pan-African conference) As Negroes 
wrote and spoke in support of freedom and demo¬ 
cracy in Africa and Asia, it became rather diffi¬ 
cult to determine whether they had achieved a 
breadth of understanding of international problems 
that their white brothers did not possess or whe¬ 
ther they had achieved a masterful merging of their 
own problems with similar ones in other parts of the 
world. 
What Franklin describes shows that blacks had begun to take their 
struggle to the international level and thus began to integrate their 
efforts among all blacks, both in America and outside America,for greater 
social, political and economic gains; there is also evidence that these 
efforts created a milestone for equal rights. One successful effort was 
the establishment of the Congress of Racial Equality (CORE) in Chicago, 
Illinois, in June, 1942. By 1943, there had been a National CORE estab¬ 
lished; in 1947, two years after the fifth Pan-African conference in 
England, CORE sent freedom riders into the South to test the Supreme 
Court's ruling in Morgan vs Virginia which prohibited segregation in 
interstate bus travel. In 1944, there was another political gain for 
blacks: the United States Supreme Court in Smith vs Allwright, ruled 
"that white primaries which had excluded blacks from voting" had violated 
the United States Constitution. For the first time since Reconstruction, 
blacks had received a legal mandate which would give them a chance to 
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participate in Southern politics. Also another significant gain in 
this mounted struggle was the election of Adam Clayton Powell, Jr., a 
minister from New York's Harlem to the United States House of Represen¬ 
tatives in 1944. Powell later became the chairman of the "powerful 
Education and Labor Committee." In this position, he was vigorous in with¬ 
holding funds for the construction of any schools that practiced racial 
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segregation. 
In 1946, blacks perhaps suffered a political setback in America in 
that the national image of the federal government changed: President 
Franklin D. Roosevelt died in April, 1945, and Harry S. Truman, the Vice 
President, assumed the presidency. Truman's dedication to racial equality 
was not as sincere as that of his predecessor, and he therefore moved more 
slowly in establishing an image that showed that he was committed to the 
efforts for equality of American blacks. It was not until the middle of 
1946 that he made what blacks considered to be an insignificant gesture to 
solve the racial problem: he appointed a national committee on Civil Rights 
to investigate injustices and make recommendations. In 1948, he issued an 
Executive Order which "called for equality of treatment and opportunity 
for all Americans in the armed forces.^ These two gestures at racial 
equality by the President gave little more than a psychological effect be¬ 
cause they did not outline any specificities ; and because the nation had 
proved itself to be rigid on its desire to give full citizenship to blacks , 
blacks had learned that unless there was a legal vehicle to force whites 
to grant equal opportunity, particularly in the Southern states, any order 
on Civil Rights by the President of the United States was likely to go 
unheeded. 
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Blacks, however, continued to challenge the laws for their social, 
political, and economic rights, and they were able to make progress, some 
of which gave blacks hope that a change was being effected. For example, 
in 1946, William H. Hastie became the governor of the Virgin Island, be¬ 
coming the only African-American since Reconstruction to govern a state or 
a United States territory. (P. B. S. Pinchback, the grandfather of Jean 
Toomer, a writer during the Harlem Renaissance, became the governor of 
Louisiana for thirty days in the 1800's). Ralph Bunche became the head 
of the Security Council of the United Nations which made him a temporary 
mediator in Palestine, and in 1950, he won the Nobel Peace Prize for the 
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effective job that he did in this position. 
In other areas of politics, Oliver V. Hill became a member of the 
City Council of Richmond, Virginia, in 1948; A. Philip Randolph formed a 
League for Non-Violent Civil Disobedience against military segregation, 
also in 1948; Randolph threatened that Blacks would refuse to be inducted 
into the armed services if the segregation and discrimination in Selective 
17 
Services did not cease. 
In education, blacks were also gaining national and international 
recognition. Percy Julian, renowned scientist, earned a national reputa¬ 
tion for his products on harmonies and pharmaceuticals; George Washington 
Carver created over three hundred products from the peanut in his labora¬ 
tory at Tuskegee Institute, Alabama; Daniel Hale Williams performed the 
first oepned heart surgery, and Charles Drew, pioneer in hematologist, 
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perfected a method to conserve blood plasma. In addition, there were 
other court cases in which blacks won victories for educational opportuni¬ 
ties. In Spiuel vs the University of Oklahoma, in 1948, the United States 
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Supreme Court ruled that a state must provide legal protection for the 
education of blacks at the same time it was offered for whites. Also, 
19 
Charles S. Johnson became the first black president of Fisk University. 
The level of consciousness of black America had been raised to 
great height, but the end of World War II raised it to even greater heights 
The black soldiers returned from the war having lived in countries where 
there was no racial discrimination. Many had received treatment equal to 
that of their fellow white comrades. It was therefore impossible for them 
to return to America and be comfortable with the racial discrimination that 
they still found present. In addition, many blacks had lost their lives 
in the fight for democracy, and the black communities all over America had 
felt this loss with the day-to-day causalities which they found listed in 
their black newspapers. Many could designate by name a friend or rela¬ 
tive who had lived among them and who had lost his life in the war. They 
felt, consequently, that the country was indebted to them for their rights, 
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and therefore could no longer deny them full citizenhsip. 
Finally, the intensity of the war against fascist Germany and Japan 
had begun to develop a level of consciousness throughout the entire coun¬ 
try because the focus for several years had been on the impending aggres¬ 
sion against democracy. In such a climate, blacks were able to focus 
specifically on the continuing violation of their rights, and in order 
that the United States was able to protect its image as the leader of 
democracy, it was necessary that it gave some attention, although not 
fully, to the rights of its black citizens. This of course created a 
certain amount of interest on the issue of segregation and discrimination 
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in America. Thus by 1950, there was an integration of efforts by politi¬ 
cal and civic organizations, labor and religious groups that begun their 
thrust against these injustices, and there were social, political as well 
as religious movements, some exclusively black, and some made of a broad 
coalition of blacks and others of interracial groups that would join their 
21 
forces to gain greater opportunities for black Americans. 
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New Currents in Writing 
The literature of the 1940's like the social and political thrust 
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is "radical protest, although the novels from 1940 to 1950 are perhaps 
fewer than in any other period of black literature. The scene for the 
novels shifted to the urban blacks whose struggle for existence was per¬ 
haps more difficult than those who had been left in the South during the 
period of mass migration. The urban blacks had found themselves in indus¬ 
trialization and urbanization. In the industrial North and Northeast, 
they found in many instances, bloody conflict among black and white work¬ 
ers because whites did not wish to work in the same industrial centers 
with blacks, and some whites objected to blacks joining the labor unions. 
In addition, wages sometimes for blacks were lower than those of whites, 
and sometimes blacks were given the dirtiest and most dangerous jobs. Al¬ 
so the fact that often black Southerners were transported in large number 
to break the strikes among labor unions caused violent conflict; and these 
poor and often illiterate workers from the South were unaware that they 
were being recruited to work in such an environment because they had lived 
in the agrarian South where they had not had a chance to become informed 
on such organizations as labor unions. And since they often arrived in 
the North and Northeast without funds or means by which to secure them, 
they often found themselves trapped, with the only means of support as 
workers in the capacity of strike breakers. Also the conditions in which 
they often found themselves after leaving the South was almost as de¬ 
plorable as the ones that they had been left in the South: poor housing> 
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long hours of back-breaking work for poor salaries, inadequate recrea¬ 
tional facilities, poor educational opportunities and/or facilities and 
in an atmosphere of crime and delinquency. The children of these workers 
were often separated from their parents for long hours during the day and 
their lack of supervision bred crime and delinquency. Because of the 
circumstances which existed, the line between classes became more sharply 
drawn: some blacks became professional and thus rose in class status while 
other blacks became extremely poor and lived in adject poverty. The black 
writers, however, kept their interest on the circumstances of the unfor¬ 
tunate blacks, and the subjects and themes of the writings often centered 




The Emergence of the Protest Novel 
Evidence that the literature took on the character of the politi¬ 
cal and social climate is the rise of the protest novel in the 1940's 
with the publication of Richard Wright's Native Son, and the protest 
novel thus became a recognized genre of Afro-American literature. 
Wright had come from Mississippi where the repression of blacks was the 
most intense and where most of the lynchings of blacks had taken place. 
He had experienced first hand the barriers that repression placed on the 
growth and development of the human character. When he arrived in 
Chicago in the 1920's, he had been able to observe no significant differ¬ 
ence in the type of opportunities available to blacks in Mississippi and 
those available to blacks in Chicago : in Mississippi blacks were trapped 
into neo-slavery by a system which forced them to cultivate the soil with 
the threat of death and often times with their harvest as only disease, 
starvation and a stunted psychological and physical development; in Chicago 
where they had migrated to escape this fate, they were trapped in ghettos, 
piled on each other in cramped quarters which were infested by rats and 
roaches, their ambition destroyed, their dreams "deferred" and their 
frustration the guiding force of their lives. Wright, who was considered 
to be a realist, portrayed the frustration and degradation of the black 
migrants of Chicago in his novel, Native Son, through the protagonist, 
Bigger Thomas, a young black boy living in the Chicago ghetto. 
Bigger Thomas is a second generation migrant from the South, His 
family arrived in Chicago in the 1920's and found itself trapped in sub- 
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standard housing and living on public assistance. In the environment, 
Bigger became infested by ignorance and crime, and he therefore de¬ 
veloped animalistic behavior which caused him to commit inhuman brutal 
acts. In the beginning of the novel, Bigger is fighting a vicious rat 
for the space which the rat has claimed in Bigger's dwelling. The rat 
is reluctant to relinquish the space and bares its teeth to show its 
willingness to kill for what it has claimed. Bigger crushes the rat and 
claims the rat's space, but in so doing he assumes the character of the 
rat. Bigger in essence becomes a "beast." His first act after he kills 
the rat is to slay the daughter of a rich philanthropist who has given 
Bigger a job as chauffeur. The killing of Mary is accidental, but then 
he chops up her body and burns it in the furnace and then fashions ways 
to elude the police so that the murder would never be attributed to him. 
Bigger perhaps could be excused for the first accidental murder, but he 
kills again; this time it is his girlfriend, Bessie. He gratuitously 
smashes her head with a brick. 
Native Son is a realistic dennunciatory statement against racial 
discrimination and segregation of Afro-Americans in urban areas. It does 
not claim that repression and suppression make one holy and sublime, but 
rather it posits the theory that when people are forced to live the exis¬ 
tence of beasts that they take on beastial qualities. This was a bold 
assertion which had not been made previously in Afro-American literature. 
It was in fact a threat that if the present conditions for blacks were 
allowed to exist that the inevitability would be the development of a be¬ 
astial black society. This idea had subtle grave consequences for the 
repressive white society. Thus, this novel can be said to be an outgrowth 
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of the social and political thrust of the black masses. The spirit now 
had become bold and daring with the message in Wright's Native Son, a 
message which elevated Wright to the most celebrated novelist until 
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Ralph Ellison's Invisible Man in 1952. 
Wright continued to protest in his writings against the injustices 
in the process of urbanization in both fiction and non-fiction. In his 
Twelve Million Black Voices (1941), he vigorously protested against the 
injustices in black America. In Black Boy (1945) , his autobiography, he 
paralleled his life with that of the poor because he, because of the ra¬ 
cial practices in America had spent his life in "poverty, family disorga¬ 
nization in the South (Mississippi and Tennessee) where he had received a 
poor education and where he had experienced both physical violence (his 
uncle had been lynched by white outlaws), and psychological oppression. 
In 1946, Wright began travelling outside the United States; and in 
1947, he had established permanent residence in France where he was asso¬ 
ciated with Jean Paul Satre, the distinguished existnetialist and Satre's 
journal, Les Temps Moderne. Here Wright became an international spokesman 
against what he considered to be the institutionalized racism of the Ameri¬ 
can government, and later he became interested in international racial 
solidarity and began to protest against the racist policies which he felt 
was leveled against all black peoples of the world. His interests began 
first with his affiliation with the American socialistic movement and later 
extended itself to the interest in third world peoples, black, brown and 
red,which he felt occupied the same position in the world as blacks occu- 
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pied in America. Wright’s other novelstthough none as distinguished as 
Native Son, are Salvage Holiday (1954), The Long Dream (1958), and Lawd 
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Today (1953), published posthumously. His non-fiction includes Black 
Power (1954) , The Color Curtain (1956) , and Pagan Spain (1957) , all 
dealing with the social and political circumstances of black and third 
world peoples. He died in France in (1960) , but at the time of his death, 
he had become distinguished for his stand on black protest, in both na- 
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tional and international thought. 
Other writers of this period who dealt with the problem that blacks 
encounterecî during the process of urbanization were William Attaway Blood 
on the Forge (1941) , which will be discussed later; George H. Henderson 
Jule (1946) ; Chester Himes If He Hollers, Let Him Go (1945) ; Willard 
Motley Knock on Any Door (1947); William Gardner Smith Last of the Con- 
querors (1948) , and Anger at Innocence (1950) ; J. Saunders Redding Stranger 
and Alone (1950) ; and William Demby Beetlecreek (1950); Ann Petry The Street 
(1946) , Attaway, Himes, Himes, Petry, and Demby will be discussed because 
they were the most widely known writers during this period; Attaway will be 
discussed at length as representative of the period. 
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Chester Himes, Ann Petry, and William Demby 
Of the novelists chosen for a discussion in this chapter, brief 
or more extensively, Chester Himes may be the novelist whose life may more 
closely resemble those of his characters in his novels, If He Hollers, Let 
Him Go (1945) and The Lonely Crusade (1947). Though born of middle-class 
parents, Himes' life took a different course from the average product of 
his class, which is to be attributed to his rebellious spirit and the con¬ 
flict in his family life I Although he began writing short stories while 
still in high school, his career was interrupted when he was sentenced to 
twenty years in prison for illegal activities when he became the employee 
of a gambler. In prison, Himes says his sensitivity and sensibility were 
keenly developed. After his release he travelled to Cleveland where he 
became acquainted with Langston Hughes who was responsible for securing 
him a job at the Ohio Writers Project. After working in Ohio, Himes went 
to the West Coast where he eventually secured a job in the San Francisco 
shipyards. It was here that he collected the material for his first two 
novels: If He Hollers, Let Him Go, which treats the plight of the ship- 
workers in San Francisco and The Lonely Crusaders which deals with the ac¬ 
tivities of a union organizer who attempts to organize the workers to pro¬ 
tect themselves from the power structure that exploited them. Himes went 
on to write fourteen other novels, some of which are detective stories be¬ 
cause he was attracted to what he considered to be the violent nature of 
the American society. He eventually left America for Europe where he lived 
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primarily in France and Spain until his death. 
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Ann Petry graduated from the University of Connecticut as a pharma¬ 
cist and worked at this profession in the family's drugstore for awhile. 
She left this position in 1938 and went to New York where she secured a 
job in Harlem on the Amsterdam News■ Her first writings were short sto¬ 
ries, but in 1945, she won a fellowship for four chapters of her novel in 
progress, and she published The Street in 1946, a novel about black inner 
city life. The story is told through the tragic life of one woman who is 
living in poverty with her son in Harlem. Her housing superintendent be¬ 
comes attracted to her and offers her money for sexual favors. When she 
turns him down, he frames her teenage son for a theft and the son is subse 
quently jailed. The housing superintendent again propositions her and 
promises to drop charges against her son if she would return sexual favors 
In her anger, she grabs a poker from the fireplace and beats him to death. 
She then flees the city leaving her son in jail and alone to stand trial, 
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for a crime he did not commit. 
Demby lived in a middle class setting in West Virginia, where his 
father had a white collar job. But he observed the "drabness and decay, 
the spiritual and physical exhaustion of the Appalachian coal region." 
His novel, Beetlecreek (1950), is about the West Virginia inhabitants, 
white and black, who live in the poverty-strickened environment which 
offers little to motivate the ambitions of blacks or whites and they there 
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fore succumb to either moral, physical or psychological depravation. 
Although Richard Wright is considered a major significant writer 
of the 1940-1950, the novels which have been briefly discussed are impor¬ 
tant because they take the protest novel to higher status. Wright's 
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novel Native Son (1940) dealt with a family of ghetto dwellers who were 
trapped in a region with no means by which to free themselves. The 
novels by Himes, Petry and Demby move further to indict a system: the 
whole process of urbanization and consequently the whole repressive sys¬ 
tem which traps all people and consequently destroys them all, black and 
white, although Miss Petry's novel develops this theme to a lesser extent 
than her contemporaries. But the superintendent in her novel, The Street, 
is a victim of the society in which he lives ; he has been taught that 
he is a worthless person, and his life is similar to the tenants in that 
he does not own the property; he only collects the rent for the property 
owners. He , too , is demoralized which is exhibited by his behavior. He 
frames an innocent young boy in an attempt to carry on a sexual encounter 
with a woman who despises him. In the novels of Himes and Demby, the 
theme is more pronounced in that it is both black and white workers who 
are being crushed by the repressive machine which squeezes out their 
lives; therefore, their implications are that such a system requires 
total reorganization if people are to live their lives in some type of 
prosperity, peace, and harmony. Thus the economic system is the problem, 
and racism is only a significant element in the total process.^ 
Richard Wright also expanded his theme in Native Son to embrace this 
theme before his death in 1960. In his later fiction, he moved from simply 
indicting racism to indicting the American system as the force which de¬ 
stroys all people. In his non-fiction, he moved beyond the boundaries of 
making racial discrimination and bigotry on American problem which affected 
only black Americans to indicting bigotry and institutionalized racism as 
problems for all black and third world peoples. In so doing Wright took 
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his protest (novel) and his other protest works further to directly chal¬ 
lenge the economic and political systems which he felt functioned on the 
.31 
evils of racism. 
The Afro-American novelists, then, of the 1940-1950 took the pro¬ 
test novel to a new dimension just as the social and political protest 
movement took on a new dimension. In the social and political activities, 
blacks began to integrate all of their forces to mobilize the country in 
the courts as well as in the work places to secure their rights. The 
struggle was also taken outside the United States to include African and 
third world peoples in the struggle for their rights. The literature also 
begun to reflect this new type of protest, for it began to attack a system 
which repressed all the people in America, not just blacks; and the novel 
which has been selected to represent the literature of this decade is 
William Attaway's Blood on the Forge which differs from the novels in the 
previous decade in theme, content, and motif. 
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Analysis of the Selected Novel 
Blood on the Forge, William Attaway 
Blood on the Forge by William Attaway deals with the life of 
migrants which arrived in the North during the mass migration period 
after World War I. This was a group of which Attaway himself was a part, 
and even though Attaway was a small child when his physician father left 
his native home in Mississippi, the child must have felt strongly, as his 
novel reflects, some of the frustration felt by the uprooting of a cultu¬ 
ral heritage and the disorientation of trying to reestablish one's roots 
in an alien soil. For like the migrants in real life during the period 
of industrialization, Attaway's fictional characters endured the pains of 
being caught between the violent society of the South (in this case 
Kentucky) and the violent life of the work in the factories in the North 
which would not only physically destroy human beings, but would also psy¬ 
chologically traumatize a whole society. 
Blood on the Forge is the story of three brothers, Big Matt, 
Chinatown, and Melody, who are enticed to leave their native Kentucky 
home for what was promised as a better life in the North in the Pennsylvania 
Steel mills. Life for the three brothers in Kentucky had been at a low ebb; 
the brothers had lost their privilege for using a mule to sharecrop because 
the oldest brother, Big Matt, has killed the mule for dragging his mother 
to her death. In addition. Big Matt has beaten up a white man because the 
white man insults Matt's dead mother; the beating is an offense which is 
very serious in the South and probably would have cost Matt His life. 
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Thus when the scout comes along and offers the brothers a chance to go 
up North to work in the steel mills, the brothers are optimistic about 
their chances to improve their lives. Chinatown and Melody are un¬ 
married; Big Matt leaves behind his wife whom he promises to send for 
after making some money and finding a place for her tc stay. 
The brothers' destination is the Allegheny Valley Steel Mills in 
Pennsylvania. At first this seems ideal because all three brothers are 
leaving together and this creates a support group. When they arrive in 
Pennsylvania, they remain close; they have always lived together and in 
Pennsylvania, they take a dwelling for steel workers and continue to live 
together until Big Matt acquires a Mexican "kept" woman and the idea of 
"family" begins to disintegrate. He pushes the idea cf sending for his 
wife, Hattie, from Kentucky, farther and farther away from his mind; he 
also alienates himself from his brothers. At this point he begins to 
savagely beat the kept woman, Anna. 
There is eventually an explosion in the steel plant and Chinatown 
loses his sight; all three brothers and Anna move back together so that 
they can all share in the care of Chinatown. But the brothers change be¬ 
cause of their experience in the steel mills. Big Matt is hostile; he no 
longer reads his Bible as he once did. Melody wants Anna although she is 
his brother's mistress, and Chinatown has not just lost his sight, he has 
lost his will -and the desire for music. He has acquired the name of Melody 
for his ability to play the guitar, Thus the "monster" which the Timekeeper 
in the steel plant has nicknamed the steel plant has transformed the bro¬ 
thers . Their personalities have changed since coming from the hills of 
Kentucky. Consequently, when Big Matt is deputized by the sheriff "on the 
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side of the law" to help break up a union strike, he enjoys the power of 
his position and he enjoys beating his fellow workers who are striking. 
However, Matt is beaten to death by a young Slav, but not before Matt 
has beaten Anna, his mistress, within an inch of her life. 
Blood on the Forge is therefore an indictment of a system which 
destroys the family relationship; it takes men from their roots and sets 
them in alien soil, thus destroying their cultural heritage; it makes 
prostitutes of the women who find it necessary to live as "kept" women or 
to work as prostitutes (Anna did both) in order to survive: it creates 
suspicion and hostility among the workers; it physically maimes and kills, 
and it demoralizes. The steel mill is s symbolic monster whose mission it 
was to dig up and melt the earth as Smothers the timekeeper in the mill 
describes it, a symbol of not only uprooting people but destroying the 
sustainer and bearer of their livelihood. 
It was the mission, as Attaway presented it, of the cold-hearted, 
cruel system to enslave men in a kind of Hell, represented by the heat of 
the furnace in the mill. The question, then was where to go? What to do? 
Big Matt could not remain in the "South because he was sure to face a 
lynch mob for beating up the white driver" (one of the brothers had often 
talked of a man who had been lynched because a white woman had screamed). 
There was no mule for a crop because Big Matt had murdered their alloted 
mule which his mother was plowing when the mother dropped dead. The South 
had already destroyed the brothers' sense of manhood and they had lost all 
their ambition, and Chinatown only sat and listened as Melody played the 
blues on the guitar. Also, not one of the brothers had a job. Big Matt 
felt cursed by the South because Hattie has had seven miscarriages. But 
98 
there was a psychological bond with the "earth" here which somehow came 
and was transmitted through the psyche of individuals. In Kentucky, 
they lived off the earth; the earth was the bearer of not only men's 
souls but it was also the bearer of men's subsistence. In Pennsylvania, 
they ripped up the earth and through this destruction, they ripped up the 
psychological bonds as Smothers warned; 
It's a sin to melt up the ground "is what steel 
say. It's a sin." Steel bound to git ever'body 
cause of that sin. They say I crazy, but mills 
gone crazy, men bringing trainloads of ground 
in here and meltin it up. 
Though the brothers try hard to hold on to what mother earth had 
given to them in the South, the industrial North, as had been predicted 
by American writers in the early part of the century,(particularly Howell 
in the Guilded Age) industrialization destroyed the basic part of human 
beings. Thus the gold teeth, a symbol of the most precious jewel of the 
earth becomes meaningless when Chinatown could no longer see. His blind¬ 
ness , both physical and psychological, is the result of the Northern 
monster. When Chinatown's eyes are burned up, he can no longer see physi¬ 
cally or psychologically and thus the machine has destroyed all that he is 
or can hope to become. He can no longer see the earth; therefore, he no 
longer has any connection with the earth, and thus this unfortunate inci¬ 
dent has taken all of his strength away. It has taken away all of his 
chances for being a man. He will always be helpless. And when Chinatown 
and Melody leave the steel town after Big Matt's death, we know that they 
will never go home again, which, in fact, means that they will never find 
their roots: their strength and manhood. 
Big Matt on the other hand, turns his back on his wife for a prosti- 
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tute; he gave up reading his Bible. By cutting off Hattie and by abandon¬ 
ing his Bible, he turns his back on his heritage. His moral fibre has 
been destroyed by the machine, Melody on the other hand, loses the 
"calouses" on his hand and therefore he can no longer play the music of 
his heritage. The loss of his callouses is a loss of his toughness, the 
roughness which are vital parts of his Southern cultural identity; and 
Chinatown has lost the essence of himself; he has lost his ability to 
"see." But perhaps in Melody there is a flicker of hope, for in the end 
he gathers up the pieces of his and his brother's shattered lives: he 
gathers up his blind brother and Matt's old shattered Bible and leaves the 
monster behind. But the monster has taken the best of them and it is 
doubtful that it will not be able to finish the job. 
Attaway's novel, therefore, is an attack on a system which destroys 
the lives of all human beings. It destroys it both physically and psycho¬ 
logically. It is a novel which gives a grueling account of what happens to 
those who left family, friends, roots and cultural heritage behind for a 
promise of a better life in the North, Northeast and the Northwest. It is 
a story of the poor migrants and immigrants who were sold a false bill of 
sale and brought to a region where they were exploited and forced into sub¬ 
human conditions. It is a story of those who were enslaved by one type of 
life and left to be chained to another. It is a story of people who were 
trapped with no place to go. It is an indictment of a total economic 
system. 
CHAPTER V 
BLACK PROTEST THOUGHT, 1950-1960 
HISTORICAL PERSPECTIVE 
The 1950 ' s ushered in a new type of spirit among blacks ; there 
was a militant spirit in place because blacks had served well the cause 
of freedom in World War II, and they felt that they could not return to 
the discrimination which they had known prior to the war; in addition to 
the NAACP, CORE increased its membership and bi-racial "religious" orga¬ 
nizations like the American Friends Service Committee, the National Coun¬ 
cil of Churches, the Anti-Defamation League of B'nai Brith and many Roman 
Catholic priests joined in the cause for justice for blacks."'’ An interna¬ 
tional solidarity, possibly growing out of Pan-Africanism had developed 
among American blacks and colored peoples of the world and a type of polit¬ 
ical nationalism in which blacks had now began to pool their strengths to 
insure that wherever possible a black candidate would be elected,or that 
they could successfully deliver a black of votes to elect a candidate who 
was sympathetic to the black cause was steadily increasing. With this im¬ 
petus , Blacks began to use their power either in numbers or in the courts 
to change their status in America. For example, a large number of blacks 
began to register and vote. In Durham, North Carolina, by 1954, 63 per¬ 
cent of the eligible black electorate exercised its voting rights at the 
polls. In 1954, Adam Clayton Powell was returned to his sixth term 
10 0 
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in the United States House of Representatives, and Charles C. Diggs, Jr. 
from Detroit, Michigan, was elected to Congress. In addition, by 1956, 
there were forty blacks in state legislatures in the North, and Ernest J. 
Wilkins, Jr. of Chicago, Illinois, became Assistant Secretary of Labor. 
All of these political developments were in direct response to growing 
2 
political activities by blacks. 
In the 1950's, blacks also continued their thrust for graduate 
education; several victories had been won in the courts to place an indi¬ 
vidual black in a specific white college or university. In 1951, the 
NAACP decided to launch an attack on the very principle of segregated edu¬ 
cation as unconstitutional. Thus in 1952, it took five test cases to the 
United States Supreme Court from South Carolina, Virginia, Kansas, Delaware 
and Washington, D.C. This effort was joined by many organizations that 
entered briefs supporting the NAACP's position. One of the most distin¬ 
guished briefs was presented by the nationally known psychologists, Mamie 
and Kenneth B. Clarke. Their brief gave evidence to support the claim 
that racially segregated schools were psychologically damaging to the psyche 
of those children discriminated against. (This evidence was later published 
in a book entitled Dark Ghetto). The Solicitor General of the United States 
asked that the separate but equal doctrine be struck down, because among 
other reasons such a policy raised doubts, even among friendly nations, 
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about the United States' commitment to democracy. Thus on May 17, 1954, 
in Brown vs the Topeka, Kansas Board of Education, in a unanimous decision, 
the United States Supreme Court struck down segregation in public education. 
When the decision was handed down, Washington, D. C. and Baltimore, Maryland, 
immediately integrated their schools. The rest of the country was slow to 
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follow. Dwight D. Eisenhower had assumed the Presidency of the United 
States in 1953, but the United States Supreme Courts' decision in Brown 
vs Brown had been handed down in the aftermath of the Roosevelt adminis¬ 
tration. Eisenhower did not project the human rights' image that blacks 
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needed in order to continue their struggle for equal rights. 
Even though the decision in Brown vs Brown was an historical and 
psychological victory for blacks, it did little to change the status of 
education in the South. Southern whites who carefully observed the cli¬ 
mate created by the decision in Brown vs Brown felt that Eisenhower would 
help them in a fight to preserve de jure segregation. Since they had de¬ 
livered their votes to Eisenhower as a candidate who did not take an ac¬ 
tive stand on civil rights, they felt that he would lend his assistance to 
preventing blacks from getting the rights that they sought. Thus the im¬ 
portant Supreme Court victory had been won, but there would be a continual 
struggle, especially on the lower educational levels, to implement the 
Supreme Courts' decision, and President Eisenhower did not involve his ad¬ 
ministration, except on the token level, in the fight for school integra¬ 
tion. 
On December 5, 1955, another historical event took place in black 
America: Mrs. Rosa Parks, a dressmaker from Montgomery, Alabama, was 
arrested when she refused to give up her seat to a white male passenger 
on a public city bus. Angry blacks pooled together to express their dis¬ 
gust over the situation. They organized themselves and called the young 
Dr. Martin Luther King, Jr. from the assistant pastorship in an Alabama 
church to help lead them in the direction that they would take. What 
followed was a city-wide bus boycott which lasted for a year.5 Blacks 
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from all over the country focused their attention on this incident. In 
1957, the United States Supreme Court ruled in favor of the black citi¬ 
zens of Montgomery "that segregation in state and local public transpor¬ 
tation was unconstitutional.Arthur Paul Davis and J. Saunders Redding 
in Cavalcade state that the United States Supreme Court's decision in 
the Montgomery bus case was a significant development because it began 
the first major victory in the non-violent protest movement and it gave 
rise to Dr. Martin Luther King, Jr., who would become the most distin- 
7 
guished leader of Civil Rights in the twentieth century. 
In 1957, the Southern Christian Leadership Conference was organized 
in New Orleans, Louisiana. It established Atlanta, Georgia, as its na¬ 
tional headquarters and chose Dr. Martin Luther King, Jr. as its first 
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president. The purpose of the Southern Christian Leadership Conference 
(SCLC) was to mobilize people and lead a massive non-violent protest move¬ 
ment throughout the country which would focus world attention on the black 
problems in the United States. An important victory in education had been 
won; the rights in public transportation had been won in the courts; the 
United States Surpreme Court had issued rulings in Montgomery, Alabama, in 
Tallahassee, Florida, and the interstate Commerce Commission prohibited 
segregation in public vehicles which were operating for interstate travel. 
Also, all universities, except in the deep south, had admitted blacks; in 
1955, the United States Supreme Court had ordered Autherine Lucy to be ad¬ 
mitted to the University of Alabama, but she was first suspended for her 
"safety", and she was later expelled for defaming the Board of Regents of 
the State of Alabama. The problems which blacks now faced were how to im¬ 
plement the court decision. The task then of SCLC was to lead a non-violent 
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protest in the form of boycotts, sit-ins, marches and other peaceful 
demonstrations. Those who engaged in these activities were often 
met with violence by whites who were determined to maintain the status 
9 
quo ■ 
White state legislators, especially those in the deep South, often 
passed legislation which was unconstitutional in orcfer to stop blacks from 
gaining their rights or in an effort to ward off a court order. For ex¬ 
ample, the legislature in Alabama, after passage of the 1957 Voting Rights 
Act, split Tuskegee and Tuskegee Institute, Alabama, into two separate 
townships in order to dilute the potential power of the blacks in that area 
Blacks responded by boycotting all merchants in Tuskegee and by taking the 
legislature to court in Gomillion vs Lightfoot in which blacks won the 
case.'*’0 In another instance, the state of Alabama fined the NAACP 100,000 
dollars because it refused to turn over its membership list. To avoid fine 
the NAACP took the State of Alabama to court (NAACP vs Alabama); the United 
States Supreme Court "declared that it would not tolerant denial of consti¬ 
tutional rights through evasive application of obscure procedural rules. 
Perhaps, the most important development in black history was the be¬ 
ginning of the sit-ins by students from the Agricultural and Technical 
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College from Greensboro, North Carolina in 1962. The students' activ¬ 
ities began a wave of student protests all over the country and for the 
first time in the civil rights struggle, hundreds of thousands of students, 
black and white joined in a massive protest across the South. The student 
protest proved to be very effective because it was not possible for whites 
to cripple the Civil Rights movement by using arrest as a means of deter¬ 
ring the protest activities. (1) The more students arrested, the more 
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students continued to take the place of those arrested; (2) the number of 
officers necessary to continue to make the arrests placed on economic bur¬ 
den on various cities where the demonstrations took place; (3) and the 
number of students and the determination of these students began to have 
a detrimental psychological effect on those who were opposed to desegre- 
. . 13 gation. 
On March 4, 1960, the Student Non-violent Coordinating Committee 
was founded in North Carolina (SNCC). This committee "was to be a liaison 
for student non-violent activities." With the students now in the non¬ 
violent activities the impact was much greater, and its effects on the 
political and social development were many. For example, on May 6, 1960, 
President Eisenhower signed the Voting Rights Bill. This new bill was in¬ 
tended to strengthen the Act of 1957, for it provided for referees whose 
tasks were that of finding the violators of voters' rights and correcting 
the problem. Hornsby states; 
Referees would be appointed provided (1) that 
the Justice Department sued under the Civil 
Rights Act of 1957 to obtain an order requiring 
the registration of such persons unjustly dis‘- 
qualified on racial grounds by local registrars ; 
(2) the Justice Department won the suits and then 
asked the Judges to declare that a pattern or 
practice of discrimination had blocked the Negroes 
from voting. The referees could register all 
blacks who could establish their qualifications 
under state law, b^ who had previously been de¬ 
nied registration. 
Even with the mobilization of all civil rights organizations, in 
the face of stern opposition, progress from the black protest activities 
came slowly. However, the election of John F. Kennedy to the Presidency 
in 1960 would prove to be a significant development. Not since Franklin 
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D. Roosevelt had blacks been able to respect and admire a president who 
seemed to be sympathetic to the problems which racial discrimination had 
created for black America, and with John F. Kennedy as President, the 
black protest movement continued to grow into a full fledged challenge in 
which many of the barriers crumbled before the vigorous black protest 
movement. The black writers' response to this era varied. 
First, there was the assimilationist writer who was inspired by 
critics who had been trained in white graduate schools and who argued for 
a black literature which was devoid of those elements which kept black 
literature from becoming a "mainstream" of American Literature. Some of 
these critics were J. Saunders Reddings, Arthur Davis, Hugh Gloster, 
Sterling Brown, Melvin Toison, Nick Aaron Ford, Margaret Just Butcher, 
Nancy Bullock McGhee and Nathan Scott.'1'5 Barksdale and Kennamon state: 
... Most of these academic critics were, befit¬ 
ting the times, literary "mainstreamers" believ¬ 
ing that the black writers' goal should be full 
integration of American literary life. On occa¬ 
sion, they interrupted their critical assessment 
to prognosticate. 
These critics chided the black writer who "did not free himself/ 
herself from the racial chauvinism of black life and take on a literary 
stance which would make his work more universal in theme, a theme which 
they felt would appeal to the white literary establishment." Another 
significant development was that the white critic had begun to give atten¬ 
tion to black literature. This caused the black writer to once again turn 
his/her attention to white recognition which gradually caused a dissolution 
of the black protest themes. Writers like Gwendolyn Brooks who won the 
Pulitzer Prize for her book of poetry, Annie Allen and Ralph Ellison who 
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won the National Book Award for his Invisible Man were evidence that the 
17 
white literary establishment was focusing on the black writer. 
Secondly, there was the developing black nationalist writer who 
became disturbed by the critics' call for the black writer to become "an 
American writer." James Baldwin in his Notes of Native Son (1955) had 
perhaps led the vocal attack on the assimilationists when he posited the 
idea that it was not possible for the writer to use his/her literature 
to focus on his racial condition and still be accepted by the mainstream 
of American literature. But the most significant impact on black American 
literature may be the result of the rise of Malcolm X, a black Muslim 
minister, who in 1956 became a spokesman for black separatism. As a cata¬ 
lyst for black nationalism, Malcolm X was in direct opposition to the Civil 
Rights movement which pushed for integration in all of the social, polit- 
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ical, education and economic institutions in America. 
Finally, there was a focus on négritude, for it was evident that 
the racial problem of black men and women in the United States were also 
the same problem as that of other blacks , lack of identity caused by 
colonial rule, a problem that also plagued black, brown and yellow 
people who had been colonized. Barksdale and Kinnamon state: 
Indeed by the mid-1950's when colonialism was on 
its deathbed the search for both an ethnic and 
historical identity by the colored people of the 
world became a matter of pressing significance. 
In such a context, men again began to speak of 
négritude, a complex of values affirming a worldjg 
wide and culturally unifying creed of Blackness. 
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New Currents in Writing 
The literary works of 1950-1969 reflect all of the literary and 
political dogma of the period. Some of the works were successful at con¬ 
forming to all three modes of literary thought. One such novelist was 
Ralph Ellison in his Invisible Man (1952). This novel was successful in 
integrating the black American ethos and the standard of the white Ameri¬ 
can literary establishment. The novel has a theme which develops out of 
the black cultural roots, but is broad enough in scope to deal with a 
breath of human problems. The novel has its setting in both the North and 
South, in middle class as well as working class environments, in both polit¬ 
ically radical and conservative arenas, and it has both black and white 
characters who are all victims of the American social,political and economic 
systems. Ellison’s unnamed protagonist in the novel has his beginning in a 
Black Southern college and is expelled when he embarrasses the black college 
and its president by taking a visiting white philanthropist to visit a degen¬ 
erate black man who has committed incest with his teenage daughter and has 
subsequently impregnated her. Once expelled, the protagonist moves to the 
North where he comes in contact with another type of degenerate: the upper 
white middle class degenerate, and with political movements that do not 
serve any useful cause. In the factories where he works to sustain him¬ 
self, the protagonist comes in contact with an economic system which not 
only enslaves and exploits blacks, but all the people who work there, 
for he is the only black there who represents his black American brothers. 
Consequently, Ellison integrates all of the human elements of his society. 
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and in so doing he is able to "relate the dispossessed blacks in the 
United States with those of the western Europeans who emigrated to the 
„20 
country." In this sense, Ellison was able to achieve the quality of 
universality which the white critics had demanded, and simultaneously 
relate specifically to the problems of black Americans. Thus in a sense 
Ellison does not relate the sufferings of any particular race to any so¬ 
cial system or political ideology but to the economic system which dis¬ 
criminates against all of the dispossessed. Moreover, th se who are 
supposedly fortunate are somehow unfortunate because by victimizing others, 
they victimize themselves. 
Invisible Man may be analyzed as a militant novel because it con¬ 
tains attacks on various modes of social discrimination or colonial prac- 
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tices..." Trueblood, a genuine example of the black rural prototype, is 
trapped in a sub-animal environment. Living in adject poverty which forces 
him to share the same bed as his teenage daughter, he commits incest which 
shows that his economic deprivation of his imposed impoverished economic 
state has strangled the substance which would compel him to acquire the 
social graces necessary to conform to the "civilized norm" of his society. 
However, the white philanthropist who is visiting the black college and 
who finds Trueblood a novelty has committed mental incest with his own 
daughter. However, the society does not look on the rich man as one who 
is deprived, but as one who is to be imitated and admired. Ellison points 
out the flaws in this tendency, for there is similarity in Trueblood and 
the rich white philanthropist, and the philanthropist's practice of deny¬ 
ing Trueblood his humanity denies human status to himself. 
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The unnamed protagonist who is responsible for taking the rich 
white man to see Trueblood and thus embarrassed the black bourgeois commu¬ 
nity as well as the college is expelled for his deed and he therefore 
moves to the North. In the North, he faces the same economic and humanis¬ 
tic deficit. He is "kept running" as the note which the President of the 
black college dictated because there is no place in the economic structure 
of the society for which he can secure prosperity: social, economic or 
political. Thus in a stroke of genius, Ellison moves his protagonist in 
Invisible Man out of the South in the Northern society through various 
social, economic and political levels to expose the human deficit caused by 
the economic structure of the society. The invisibility of the protag¬ 
onist — that is, the lack of his facial image — symbolizes that which the 
society refuses to see or to relate to in itself. In this manner, Ellison 
was able to achieve the quality of "universality which the white critics had 
demanded, and at the same time, he was able to relate specifically to the 
problems that black America faced. The black protagonist thus represented 
every man, and by "keeping this black boy running," everyone in the society 
is kept running. 
A major integrationist novel of this period is John O. Killens 
Youngblood (1951) , a novel which did not approximate the status of Invisi- 
ble Man, but is nevertheless an important novel because it is an example 
of the type of spirit the integrationist novel attempted to create. 
Youngblood portrays the South as a region that stifles the humanity of 
both blacks and whites because of its policies of discrimination and ex¬ 
pressed the belief that all people, black and white, had the potentials to 
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come together in the bond of humanity and thus create a better society 
in which they could all live harmoniously. In this manner there is the 
idea in the novel that there are potentials for growth in the human race. 
The title of Killens' novel is also prophetic in that it posits the be¬ 
lief that the blood of both black and white runs together like the blood 
of brothers and sisters and thus the South would become a human family. 
The integrationist novel had its distinct place in Afro-American 
belles-lettres, 1950-1960; however, the resurfacing of the ideology of 
négritude in the 1950's which developed into black nationalism by 1965 
had continued into the 1980's gives little distinction to the novel on 
integration. It is thus safe to conclude that by the mid-1950's, more 
emphasis was placed on a political ideology and many novelists became 
aware of the necessity to deal with themes which reflected the desire for 
radical change, and the spirit necessary for this social change. Some 
writers became aware that some of the themes required an analysis of the 
societies and some required an analysis of personal human interactions. 
One such writer was Chester Himes. Although Himes expressed the idea that 
he felt that the American society would only change through the use of vio¬ 
lence, his three novels during this period were analyses of personal inter¬ 
action. His novels are Cast the First Stone (1953) The Third Genera¬ 
tion (1954) , The Primitives (1955) and For Love of Imabelle (1957) . Of his 
novels during this period the most widely read is The Third Generation, an 
autobiographical novel, which shows how a lightskinned mother destroys her 
family because of her reversion to dark skin, the color of her husband whom 
she not only leaves out of disgust for his color but eventually kills. 
Himes is significant because he is the most prolific Afro-American novelist 
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of this period and because his works cover the spectrum of the human con- 
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dition in America. 
Other novelists of this period are Gwendolyn Brooks Maude Martha 
(1953) ; Ann Petry The Narrows (1953); Richard Wright The Outsider (1953) 
and The Long Dream (1957); Willard Motely We Fished All Night (1951) ; 
Lloyd Brown Iron City (1951); Mary Kennedy The Pecking Order (1953); 
William Gardner Smith South Street (1954) ; Owen Dodson Boy at the Window 
(1951) ; Julian Mayfield The Hit (1952) and The Long Night (1958); Herbert 
Simmons Corner Boy (1957); Edmund 0. Austin The Black Challenge (1958); 
Richard Gibson A Mirror for Magistrates (1958) ; Alston Anderson Lover 
Man (1959); and Waters Turpin The Rootless (1957). However, the novelists 
in addition to Ralph Ellison who distinguished himself between the decade 
of 1950-1960 was James Baldwin. Baldwin like Ellison, pulled the South 
and the North together in his widely acclaimed novel, Go Tell It On the 
Mountain by a culmination of the black experiences in both regions. 
Baldwin is one of the novelists chosen to represent this period who rose 
to distinction to a novelist during this period with Go Tell It On the 
Mountain 1953, a novel which contains an important element that makes it 
a successful novel; It is an excellent representation of the Négritude 
ideology, although Baldwin sternly refutes this. However, the novel is 
clearly a reflection of how the Negro American (represented by the protag¬ 
onist John Grimes) as applied his heritage to the circumstances of his 
environment. Dr. Irene Dobbs Jackson writes ; 
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Whether he believes it or not, Baldwin is a by¬ 
product of the very négritude he professes not 
to understand. As a free-wheeling, avid, inde¬ 
pendent on the left Bank (Paris, France) for 
twelve years or more, he is strategically situ¬ 
ated as the strait union (bridge) between two 
kinds of négritude. 
The two kinds of négritude to which Dr. Jackson was referring were 
that of the French African and the African American. 
Whether or not Go Tell It On The Mountain is considered to be an 
example of the négritude novel, it is of little significance when one con¬ 
siders that major contributions that Baldwin makes to the status and de¬ 
velopment of the Afro-American novel during this period. First, GQ Tell 
It On The Mountain has social significance because the novel is written 
just prior to the Montgomery Bus Boycott, the organization, SCLC, and the 
sit-ins's of the 1960's. Because Baldwin's novel focused on the cruelties 
and brutalities which Southerners resorted to in their effort to "keep 
blacks in their places," Baldwin's novel may be said to have helped in 
raising the conscious level of his country and may have helped to inspire 
whites in important numbers to join in the Civil Rights efforts. 
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Analysis of the Selected Nove1s 
Go Tell It On The Mountain, James Baldwin 
Go Tell It On The Mountain is a significant novel because it in¬ 
dicts the North as well as the South as regions of racial bigotry in 
that the North also imposes economic sanctions upon the poor and trapped 
the impoverished blacks in a type of psychological battle for existence. 
Also, the novel may be said to have been a political tool because it shows 
the extent of damage done to blacks who passively accept their fate in a 
country which denies them access to the opportunities which the country 
offers. In addition, the novel is also significant because of its aesthe- 
tical representation of the black experience : It is highly artistic because 
of its lyrical diction and emotional tone, and it is brilliantly executed 
with the use of black music, drama, poetry, and dance. Utilizing the ve¬ 
hicles that enable blacks to strive in their hostile environment, Baldwin 
weaves a gripping path though the miseries of the everyday life of the 
protagonist, John Grimes, by allowing his readers to look at just one day 
in the life of this young boy, which thus implies absolute horror during 
his entire life. Finally, the novel is significant because it is auto¬ 
biographical and therefore parallels the life of the author. 
Despised and debased by an ineffective stepfather for what the step¬ 
father called Baldwin's ugliness and illegitimacy, Baldwin was constantly 
persecuted throughout his childhood by this stepfather. Baldwin, however, 
was to later learn that his stepfather's behavior was symptomatic of his 
racial bigotry which prevents human beings from growing to their full po¬ 
tentials. It was this racial bigotry in the American society that prompted 
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Baldwin to leave America for France in 1948. 
In France, Baldwin soon discovered that there was a common phenome¬ 
non in Western societies which stunts human growth and development. It 
was this discovery which inspired the writing of Giovanni's Room (1959) , a 
novel which dealt with emotional, psychological and problems which were 
divorced from racial bigotry. This novel, therefore, is highly significant 
because it delineates problems of another Western society which were 
sonomous to those of America, thus showing the similarities in the need for 
growth and development in both societies. In addition, the novel is ac¬ 
claimed for its superior aesthetical qualities: It is highly artistic be¬ 
cause of its lyrical diction and emotional tone, and it gives an indepth 
analysis of one important aspect of Swiss and French culture However, 
Giovanni 1 s Room did not achieve the distinction of Baldwin's other works 
among Afro-American belles-lettres possibly because it did not relate spe¬ 
cifically to the social and political ideals of black America. 
It was also in France where Baldwin wrote his highly acclaimed 
novel, Go Tell It On The Mountain, a novel which deals with the problems 
of human growth and development in the intensely segregated American so¬ 
ciety. The novel has its setting in the early 1900's and deals with a 
black family living in Harlem, the Grimes family. Both of the Grimeses 
have migrated from the South, and after their struggle to get a grip on 
their lives in a society which virtually shuts them out, they meet and 
marry. Elizabeth Grimes has a child at the time of their marriage by a 
young man who has committed suicide because he had been so thoroughly de¬ 
based by the penal system in New York City. 
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Go Tell It on The Mountain is a title taken from a black slave 
song. It symbolizes the birth of a new spirit (John Grimes) which has 
transcended the once enslaved body and now enslaved soul of Gabriel 
Grimes, John Grimes' stepfather. Gabriel Grimes has been whipped into 
sub-humanity. A product of mass migration, he has settled in Harlem in 
New York City to attempt to improve his human and economic status. In 
the South, he has personally experienced every type of degradation; the 
rape of black women (as evidenced by the rape of Deborah) the lynching 
of black men (as evidenced by the lynching of his uncle and his illegiti¬ 
mate son Royal) , and he has lived in both poverty and disease. He has 
succumbed to this degradation and he shows it in the way he behaves with 
women: he deserts Royal's mother when she becomes pregnant as a result of 
a brief affair that Gabriel has with her; he steals his wife's Deborah's 
money in order to send the pregnant woman away, and he never acknowledges 
Royal as his son when the boy returns after the mother's death. When 
Gabriel moves North after Deborah's death, he meets and marries Elizabeth, 
who has had a child out of wedlock. He marries Elizabeth on the promise that 
he will treat the child as his own. However, he does not keep this promise 
because he does not have the human equipment to honor such a promise. 
First, he can never rise above the demasculation which he has suffered in 
the South. And the pain which he feels is projected in hatred toward 
Elizabeth and her son, John. Secondly, Gabriel is ineffective in that he 
is never more than a "jackleg preacher" who spends his life in a storefront 
church, hiding the essence of himself from himself, and thus unable to 
face what he truly is. Third, Gabriel's pain is compounded by the fact 
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that he can barely feed his wife and children, and he lives in the same 
type of poverty which he has experienced in the South because it is the 
same economic system in the North which has prostrated him in the South. 
Finally, Gabriel is an agent of white America because he does its busi¬ 
ness of persecuting his family so that his wife and children may maintain 
their feeling that they are "niggers" in a white dominated society. How¬ 
ever, the day of the son's, John's birthday, John is "saved." John's con¬ 
version to the holiness faith symbolizes that he has risen above the degra¬ 
dation of his environment and of his father. At the end of the day of his 
birthday, John's life is brought to a climax by the fact that he is "saved." 
The carthasis at the end of the novel, which the reader experiences, gives 
the satisfaction that John Grimes had indeed been saved, that it is more 
than a conversion to the holiness faith, that he is saved from the evils 
which surround his life, and that the act of conversion is a protective 
shield which envelopes him. 
Thus, John Grimes, who represents the young, is also representative 
of Baldwin's faith in the future generations of blacks and indeed in his 
deep respect for black culture because the novel, Go Tell It On The Moun- 
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tain is a literary and artistic success, and Baldwin has totally rejected 
the white critics (and black critic's) demand to conform to white literary 
standards. Go Tell It On The Mountain brilliantly captures the spirit of 
the times. 
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Brown Girl, Brownstones, Paule Marshall 
Another important négritude novel of 1950-1960 is Paule 
Marshall's novel, 3rown Girl, Brownstones (1959). Miss Marshall's 
novel deals with another type of black who has had his roots plucked 
and replanted in an alien culture. Her novel portrays a different but 
significant black experience, that of the West Indians who have emigra¬ 
ted to America. Unlike the black Southern migrants of Baldwin's novel. 
Go Tell It On The Mountain, the West Indians of Miss Marshall's novel 
who have emigrated to Brooklyn, New York, during the mass migration period 
have become somewhat acculturated, and Miss Marshall focuses on the change 
in values and how this change adversely altered the family structure as well 
as the human qualities. The acculturation process which is portrayed in Miss 
Marshall' novel is an obsession with the material standard that are compara¬ 
ble with affluent Americans: The West Indians give their daughters elaborate 
weddings; they buy fashionable clothes and they are determined to own prop¬ 
erty. They even have a Barbadian Land Association. The change in the value 
system of the emigrating West Indian is symbolized by Silla whose obsession 
is that of owning prestigious property. She uses every inhuman tactic to 
obtain this property. Deighton, Silla's husband, shows no ambition other 
than that of buying flashy clothes and having flamboyant mistresses. How¬ 
ever , Deighton dreams of returning to Barbados and building a house. 
Ironically, his lack of ambition in the new country helps to preserve 
his humanity. His rejection of his wife's values, however, drives a wedge 
between him and Silla; therefore, Silla begins to interpret this as his 
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rejection of her. Deighton is finally unable to see Silla beyond her 
ambition and he is driven to intense hatred of her. However, when Silla 
learns that Deighton has inherited land back in their homeland of 
Barbados, she perfects a successful scheme to sell the land so that she 
can buy the big house in Brooklyn that she so desperately wants. But 
her scheme is reversed when it is Deighton who must go to the New York 
bank where the price of the land has been deposited and get the money 
for Silla. Deighton masterminds a scheme to dupe Silla when he learns 
that she has sold his land. He pretends a reconciliation with her so that 
she will trust him to pick up the money without her. Thinking that 
Deighton has forgiven her for her scheme, Silla allows Deighton to go alone 
to the bank to get the money which he maliciously squanders on flashy 
clothes for himself and the family and a three-hundred-dollar musical in¬ 
strument. Not only does Silla reacts to Deighton with intense hostility 
after he spends all of the money, but the entire West Indian community 
"turns its back on him," and he joins a religious cult in Harlem and be¬ 
gins working in the Peace Restaurant. Silla, for some reason waits for 
him to come to his senses and return home, but perhaps Deighton's quilt 
over his behavior causes him to behave strangely, and he has no intention 
of returning to Silla. When Silla finally accepts that Deighton has gone 
forever, she turns him over to the emigration authorities and he is de¬ 
ported as an illegal alien. When Deighton sees his homeland of Barbados, 
he jumps overboard and drowns. The young daughter, Selina, is deeply af¬ 
fected by her father's death because she and he are intricately bound to 
each other by a very close relationship and she vows to fulfill her father's 
dream: to return to her homeland, Barbados. Ina, the older daughter, grows 
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up and marries into an affluent Bajan family. 
In Deighton and Silla, Miss Marshall produces a cultural conflict. 
Deighton is obsessed with the culture of his roots. He dreams of return¬ 
ing to his homeland and building a home, and he keeps his dream alive as 
well as his memories of home by telling his daughter stories, and at 
least his daughter, Selina wants to return to Barbados with her father. 
Silla is obsessed with the desire to belong to the Bajan society (the 
American West Indian society). She wants to replant her feet into Ameri¬ 
can soil and sprout new roots. But these ambitions of Silla, this re¬ 
vision of her value system has had an adverse effect on her humanity: she 
evicts her tenants because she wishes to get more money from renting part 
of her present house. This she thinks will enable her to get money to 
help her finance a larger house, and she has Deighton deported because 
he devises a scheme which surpasses hers. 
After her father's deportment and subsequent death, the protago¬ 
nist, Selina, grows up with the burning desire to visit the place of her 
roots: Barbados, and she like her mother, masterminds a plan to get the 
money to visit the West Indies with a secret lover which she meets un¬ 
knowingly to her mother; she joins the Barbados Homeowners Association 
which she hates and competes for its scholarship money. After winning 
the money, she reconsiders, tells the truth and returns the money. How¬ 
ever , she is determined that one day that she will return to the land of 
her father's birth. 
There is much to recommend Miss Marshall's novel. First, she has 
used her first hand knowledge of West Indian culture to develop her plot. 
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Most of her characters are West Indians and speak in West Indian dialect. 
Secondly, she gives her readers knowledge of West Indian folkways, vis-a- 
vis, the interaction among her characters, their use and knowledge of 
witchcraft and even the food that they eat. Third, she shows remnants of 
African culture. For example, all West Indian girls in the novel wear 
bangles from the time of their birth to womanhood. This is a custom from 
West Africa which is said to ward off evil spirits. So even though the 
West Indians are acculturated in one sense, i.e., they imitate "some of 
the rich white folks' values." they respect their own cultural heritage. 
Secondly, the West Indian emigrant is more self-sufficient, self- 
respecting and more ambitious than the black Southern migrants that 
Baldwin wrote about in Go Tell It On The Mountain. The West Indians do 
not live in a moral and spiritual degradation that permeated Gabriel 
Grimes and many of the other characters of Baldwin's novel. For example, 
the Bajan have a Barbadian Homeowners Association which sponsors a scholar 
ship fund for some of their deserving children who will go on to college. 
In Go Tell It On The Mountain, there is no indication that the Grimes 
children will pursue a college education for they are neither encouraged 
by their parents or by the community to rise above their circumstances. 
The parents and therefore the children rather passively accept their fate 
and bury themselves in the escape mechanism which their religious activ¬ 
ity provides. The Grimes depend on their God rather than themselves to 
provide a route to some type of prosperity. Moreover, the differences in 
the response that Gabriel and Deighton make as black men in an oppressive 
society is significant, Gabriel's response is one of cruelty and perse¬ 
cution of his wife and children which stunt the children's emotional and 
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intellectual development. The son, Roy, is a prime example. Deighton, 
though ineffectual as a provider, is loving and kind to his daughters 
which enables the emotional and intellectual development of his children 
to flourish. On the other hand, Elizabeth's and Gabriel's second born, 
Roy, is a hoodlum who runs the street fighting and engaging in other mis¬ 
chievous acts and is finally wounded when he engages in a fight with 
white boys. Ina and Selina in, Brown Girl, Brownstones have a certain 
amount of order and stability in their lives, even though their father 
is ineffective by American standards. However, the other fathers in the 
novel have almost arrived by American standards. They provide well for 
their families as indicated by the weddings which they give for their 
daughters and by the home of one of the girls whom Selina visited. In 
addition, we have no glimpse of prostitutes, dope peddlers or dope addicts 
among the West Indians in Miss Marshall's novel as is almost prevalent in 
the Afro-American novels about the Southern migrants. 
Third, Miss Marshall's novel in penetrating and honest in that she 
faces her material with depth and profundity. She makes no excuses for 
the limitation of her West Indian characters. Silla's inhumanity is not 
blamed on her society of her circumstances. They are part of a psycholo¬ 
gical make-up which is encompassed on her newly acquired value system. 
Silla given her desire to succeed according to the American value system 
can behave no other way. Also, Miss Marshall does not blame any circum¬ 
stances for Deighton's ineffectiveness; he is ineffective because he does 
not possess the capability necessary to be true to his own ambition — to 
return to Barbados — in the relationship with his wife, Silla. The limi¬ 
tations of Silla and Deighton are human flaws, flaws which might not be 
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so pronounced were they in different situations or in contact with people 
different from themselves. 
Finally, the diction and style of Miss Marshall's novel are brill¬ 
iant. The language is like a finely woven tapestry which comes brilliantly 
together in a kind of eloquent symmetry. Each character is an entity in 
one sense but is simultaneously integrated into the lives of the other 
characters in some significant and effective way. Even the brownstones and 
the seasons come alive like central characters and become a part of the 
action of the novel. The following lines are an example: 
In the somnolent July afternoon the unbroken 
line of brownstone houses down the long Brooklyn 
street resembled an army massed at attention. 
They were one uniform red-brown stone, all with 
high massive stone stoops and black iron-grille 
fences staying off the sun, all draped in ivy as 
though mourning. Their somber facades, indiffer¬ 
ent to the summer's heat and passion, faced a 
park while their backs reared against the sky. 
They were only three or four stories tall — 
squat — yet they gave the impression of formid¬ 
able height. 
The above lines can also serve as an example of the eloquent, poetical 
lines which are filled with images that are highly symbolic in their in¬ 
terpretation, yet simplistic in their meanings. 
Although there is a distinct difference in the themes of both Go 
Tell It On The Mountain and Brown Girl, Brownstones, these novels are 
both representatives of the political and social spirit of this era. They 
are both written in the ethos of black culture: West Indian and Afro- 
American. They both ignore the white American critic's demand for the 
Eurocentric standard of "universality." And both Baldwin and Marshall 
write their novel through their own black experience. Both novels show 
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how the African descendants have responded to their circumstances in a 
racist society. In Go Tell It On The Mountain, the response has been 
one of passivity; in Brown Girl, Brownstones, the response has been one 
of acculturation into the the Eurocentric or American society. 
CHAPTER VI 
BLACK MILITANCY, 1960-1965 
HISTORICAL PERSPECTIVE 
When John Fitzgerald Kennedy, the 35th President of the United 
States assumed office in 1961, he faced a number of social, political 
and economic problems. In spite of the seriousness of these problems, 
the country had a new surge of hope because he had promised his sup¬ 
porters that he would give "moral leadership" for America's prosperity. 
Among the problems facing the new President were that (1) A civil war 
was building up in Southeast Asia between North and South Vietnam, and 
the American government was heading toward a non-partisan split over 
whether or not to support South Vietnam. (2) Fidel Castro had overthrown 
the government of Cuba and had become the Premier; in this position, he 
was rapidly organizing a communist government ninety miles from American 
shores. The country was thus getting nervous over the potential commu¬ 
nists literally living in their back door. (3) Poverty and disease were 
infesting the large urban areas of America where large numbers of poor 
people without job skills to substain themselves were rapidly migrating, 
and certain political groups were pushing for some type of governmental 
relief programs to assist these people in maintaining a minimum standard 
of living. (4) Southern state legislatures had enacted a number of laws 
in their effort to hold off the gains of the civil rights movement and 
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President Kennedy therefore would have to have a Justice Department as 
well as Civil Rights Commission to deal with these laws. (5) The fre¬ 
quent confrontation between whites racist and/or separatists was, it was 
theorized, giving impetus to the communist movement all over the world 
and this was defaming America as a democratic country. (6) Labor unions 
had become such a powerful force that an inner conflict between them and 
management had caused the problems to be dumped on the lap of the American 
presidency; and (7) the educational level and the intelligence quotient 
of the soldiers of World War II had brought into focus the very serious 
educational deficiency of the American populus and there was a dire need 
for educational reform among all of the population, but specifically among 
the poor; and Army tests had revealed that the South had been by far the 
most illiterate section of the country, with black Southerners lagging 
behind whites in intellectual development but with Northern blacks scoring 
at a much higher level than Southern whites. 
Among the many problems which the President was expected to solve, 
the most serious were those brought on by the Civil Rights activities 
throughout the United States, for on the domestic front, the Civil Rights 
movement was considered to be one of the most serious domestic problems. 
It was theorized that denying blacks the same opportunities as other 
Americans was robbing the country of some of its most important human 
resources. Also important was the fact that the intellectual develop¬ 
ment of whites lagged, especially in the South where they did not have 
to engage in intellectual competition with other races. 
President John P. Kennedy had been expected to deal swiftly with 
the problems that had been caused by the Civil Rights movement because 
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blacks had delivered their vote to him because he had been successful in 
obtaining the release of Dr, Martin Luther King, Jr. from a four-month 
prison term for staging a demonstration at the Magnolia Room in Rich's 
Department Store in Atlanta, Georgia. This action by John Kennedy was 
perhaps responsible for his receiving a bloc vote from blacks which was 
instrumental in enabling Kennedy to defeat Richard M, Nixon in 1960, a 
candidate who was less active in voting his concerns for the Civil 
Rights, struggle.1 
After his election in 1960, President Kennedy moved swiftly to es¬ 
tablish the moral leadership position which he had promised the voters 
during his campaign. He had hoped that his leadership would be effective 
enough to gradually integrate blacks into the mainstream of America. Un¬ 
der the Justice Department, headed by his brother, Robert F. Kennedy, he 
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urged "negotiation and litigation" in order to bring about fairness in 
employment. He also established the Committee on Equal Employment Oppor¬ 
tunity under the chairmanship of Lyndon B. Johnson, Vice-President 
3 
of the United States. Because Johnson was a Southerner, it was felt 
that his presence on such a committee could have a psychological effect 
on the Southern mentality since the Southerners vigorously resisted the 
change in racial policy. The Committee on Equal Employment Opportunities 
worked with federal agencies and private enterprise to insure equality 
in employment for blacks, and it sought the elimination of discrimina¬ 
tion of blacks in any programs that had any connection with the federal 
government. The South was the only region which excluded blacks by law 
from gaining employment in such programs. Yet, inspite of President 
Kennedy's attempt to increase blacks in federal employment, his first year 
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in office produced very little success in this matter and thus the pro- 
4 
test of blacks heightened with demonstrations of all types. 
In 1961, there were some appointments made by President Kennedy 
which could have been regarded as a tremendous advancement for blacks: 
(1) Robert Weaver became administrator of the Housing and Home Finance 
Agency; (2) James B. Parsons on August 9, 1961, was appointed as Judge 
of the District of Northern Illinois; (3) on September 23, 1961, Thurgood 
Marshall, the chief attorney in the case of Brown vs the Topeka Kansas 
Board of Education (1952) was appointed as Judge of the second Court of 
Appeals of New York, Connecticut and Vermont; (4) Marjorie Lawson, Joseph 
Waddy and Spottswood Robinson were appointed to the District of Columbia; 
(5) Wade McCree was appointed to the District Court of Eastern Michigan; 
(6) Mertle McCurdy and Cecil F. Poole were appointed as United States 
attorneys; (7) and John B. Duncan was appointed to the Board of Commis¬ 
sioners of the District of Columbia.5 
In spite of the various appointments that the new President made, 
the South with its de jure segregation policies remained virtually intact 
with a very few exceptions: On November 14, 1961, four black pupils en¬ 
tered the previously all-white Louisiana public school. In Atlanta, 
Georgia, four black pupils also entered an all-white public school on the 
Freedom Choice policy, a program which some Southern governments had es¬ 
tablished in response to the United States Supreme Court's ruling in 
Brown vs Brown; and in early 1962, James E. Meredith attempted under a 
court order to integrate the University of Mississippi. However, Presi¬ 
dent Kennedy had to deputize federal marshalls to protect him after the 
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Governor of Mississippi, Ross Barnett, announced that his state was unable 
to protect Meredith. No other attempt at integrating the University of 
Alabama, was made until 1963 when federal marshalls moved the governor of 
Alabama, George C. Wallace, from the door of the University as he symbolic¬ 
ally stood while the nation watched on television, to express his deep 
6 
convictions against the Supreme Court's order to integrate. Governor 
Wallace's symbolic gesture against the Supreme Court's order reflected the 
sentiments of the South during this period and such sentiments placed 
strains on the United States presidency as blacks on one side launched 
massive demonstrations to abolish the laws of segregation in the South 
while white Southern resistance mounted to the same proportion. 
The Southern Christian Leadership Conference with Dr. Martin Luther 
King, Jr. as its leader, the Congress of Racial Equality (CORE), the newly 
organized Student Non-Violent Coordinating Committee (SNNC), the NAACP, and 
the Nashville Student Movement also newly organized began to apply pressure 
with massive demonstrations to force an end to segregation in the South.^ 
Thus in 1961, CORE set out to test desegregation practice in interstate 
transportation in the South with a tremendous advantage : Students from all 
over the country, both white and black supplied the great numbers that the 
Civil Rights organizations needed in order to put the kind of economic 
pressure on the Southern government that they felt was needed to make the 
South yield to their demands. However, the disadvantages that the black 
organizations had was that these Civil Rights organizations practiced non¬ 
violence, and the white resisters sometimes practiced extreme violence 
often to the point of death, for the members of the Civil Rights organi¬ 
zations. Blacks, however, felt that President Kennedy was committed to 
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Civil Rights because he expressed, from time to time, his views against 
any citizen of the United States being denied equal opportunity and 
equal protection under the laws of the country. Also, blacks looked at 
the number of appointments President Kennedy had made as proof of his 
g 
commitment to racial justice. 
April 4, 1963, may be said to be the turning point in the Civil 
Rights protest movement when Dr. Martin Luther King, Jr. led a group of 
Civil Rights marchers into Birmingham, Alabama, where they were met by 
Sheriff Bull Conners who turned hoses, dogs, and horsemen with electric 
9 
cattle prodders on the marchers. News reporters who were accustomed 
by now to following the marchers gave extensive coverage to the injuries 
suffered by the marchers (some news people were also injured) and thus 
the whole country began to turn its attention to the objectives of the 
Civil Rights movement, including some influential white leaders. For ex¬ 
ample, Governor Nelson A. Rockefeller of New York, on September 8, 1963, 
speaking at the National Urban League, declared that "the sit-inners were 
inspiring, that they personified moral force and (they) appealed to human 
conscious. Also after the attack on the marchers in Birmingham, Presi¬ 
dent Kennedy issued a desegregation agreement calling for "gradual desegre¬ 
gation of public facilities." The South responded to this agreement with 
"bombing of homes and businesses of black leaders or influential blacks 
and by murdering black and white members of the demonstrations. The South 
wanted to give a message that it did not intend to integrate. In the 
summer of 1963, Medgar Evers, field secretary for the NAACP in Mississippi 
was shot and killed by a white sniper while returning home from a Civil 
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Rights meeting." After Evers' murder, for three months, there were demon¬ 
strations occurring in every major city in the United States. Also after 
Evers' murder, a bomb exploded in a Birmingham, Alabama, Baptist church 
on a Sunday morning, killing four little black girls who were attending 
Sunday School. The churches became the target of bombings by white ex¬ 
tremists who had come to regard the black church as a symbol of organiza¬ 
tion for racial unrest. Consequently, from the late 1950's to the mid- 
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1960's, there were some 200 black churches bombed throughout the South. 
The bombings and the murders seemed only to add impetus to the Civil 
Rights demonstrations, for by 1963, whites in large numbers had joined the 
Civil Rights demonstrations which helped to bring attention to the Jim 
Crow laws. In addition, when some of the whites lost their lives or be¬ 
came injured it stirred the entire country which in turn placed pressure 
on those in power who had the resources to change the situation. 
By August 1963, the attention for Civil Rights was such that a march 
on Washington of 250,000 people of all races and socioeconomics variety 
took place to demonstrate the desire for the passage of the Civil Rights 
legislature that was being supported by the President of the United States, 
The march was led by Dr. Martin Luther King, Jr. whose famous "I Have A 
Dream" speech was given to voice the attitude of all of those who gathered 
there. Moreover, in November, 1963, President John F, Kennedy became a 
victim of violence when he was shot down in Dallas, Texas. It was a seri¬ 
ous blow to blacks, liberals, and others who felt that the country had now 
began to make important advancements. Some Southerners who had vigorously 
resisted change saw the President's untimely death as a chance for Lyndon 
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B. Johnson, a Texan, to come to the White House, and they looked upon 
this as a way to either cripple the Civil Rights Movement or to stop the 
movement altogether. Johnson, however, saw his accidental status as an 
opportunity for a Southern President to use his executive powers to cre¬ 
ate a new image for the South. Thus on July 2, 1964, in the aftermath 
of the John Kennedy administration, and on the eve of Johnson's election, 
in the 1964 presidential election, Congress passed the Civil Rights Act 
(including provisions against discrimination in employment). Congress 
later passed the Economic Opportunity Act in what President Johnson sta- 
12 
ted as the War of Poverty. 
In addition to President Johnson's lending his executive powers to 
the passing of Civil Rights legislation which now guaranteed by law that 
all citizens of the United States would receive equal opportunity under 
the Constitution of the United States, the Justice Department of the 
United States also vigorously sought to demolish the organized white 
supremist groups in the South which continued their violence against 
those, especially in Mississippi and Alabama. In these states, there 
were many young people who had come South to organize voter registration 
drives under the 1957 Voting Rights Act to insure that blacks be allowed 
to register and vote. Thus in the summer of 1964, when three Civil Rights 
workers, one black and two whites; Matthew, Schwener and Goode, were mur¬ 
dered in Philadelphia, Mississippi, the United States Justice Department 
was not only to set examples of its intentions to prosecute those who vio¬ 
lated the Civil Rights of other Americans, but the investigation was able 
to dilute a strong white supremist group which had been active in agita¬ 
ting the Civil Rights marchers or in giving psychological support to those 
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who opposed integration. The action on the part of the Justice Depart¬ 
ment did not completely end the violent opposition to the Civil Rights 
workers, but it was able to weaken the magnitude of violence which had 
13 
taken place prior to its intervention. 
Meanwhile, in other sections of the country, blacks had watched 
what was going on in the South and had begun to examine their quality 
of life with respect to the economic and educational opportunities 
available to them. As early as 1963, one quarter million students in 
Chicago had staged a boycott to protest de facto segregation. There 
were other demonstrations to protest the lack of job opportunities, poor 
14 
education and racial imbalance in schools and neighborhoods. Some of 
the areas outside the South where demonstrations were held were New York, 
Philadelphia, Boston and New Jersey. These demonstrations began as peace¬ 
ful protests and were effective in causing a thrust for equal employment 
and educational opportunities, federal housing, against poverty and for 
voter registration drives. However, after 1965, when Watts, California, 
erupted in one of the worst racial riots since the early 1900's, many 
major cities, North and South, experienced the same fate before serious 
attention would be focused on the major problems of the poor and desti- 
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tute. 
By 1963, blacks had come together in a type of unity which would 
enable them to make social, political and economic advancement that had 
never been experienced in the history of black America. However, while 
some blacks pushed for integration, another type of social attitude had 
developed because of the influence of the Black Muslim movement under 
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the powerful leadership of Elijah Muhammad. At the time, the group boasted 
of over 100,000 members. They called for racial separatism and the estab¬ 
lishment of an all-black state. One of the chief ministers, Malcolm X 
had contributed to the development of black nationalism, especially in large 
urban areas, because of his highly visible image. This group was able to 
elude to the murders, bombings, beatings and other violent acts that had 
taken place in the Civil Rights demonstrations to show that nationalism 
or the trend toward black nationhood was indeed the route that blacks 
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should take. However, by 1965, a split in ideology between Elijah 
Mohammad and Malcolm X had occurred and Malcolm X was murdered in 1965, 
Nevertheless, by the time of his death, Malcolm X had become an important 
international figure and had exerted a powerful influence especially on 
young blacks; and there had developed a black cultural nationalist move¬ 
ment and a black awareness movement which had begun to be recognized in 
many of the social institutions in the United States. The black national¬ 
ists emphasized the teachings of black culture in an effort to strengthen 
the image that blacks had of themselves in order that they would want to 
reject white American values and thus withdraw from white America. Espe¬ 
cially in large urban areas, blacks of all socioeconomic levels became 
aware that a new social philosophy was developing. This new political 
philosophy had an important impact of the literature of this period, 
Arthur P. Davis writes; 
This period, the New Black Renaissance,has much 
in common with the New Negro Renaissance of the 1920's; 
both emphasized the folk background and the African root 
of Negro heritage. Both experienced an unusual and 
startling literary and artistic surge; buth stressed the 
importance of strong pride in race; and both insisted 
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militancy of one kind or another; not gj^dualism 
was the way to first class citizenship. 
The distinct difference in this new Black Renaissance is signif¬ 
icant in that in 1960, "Negro had become black" and during the New Negro 
Renaissance in 1920, Negroes sought acculturation with white Anglo values. 
There was now a scorn for the values that they had formerly sought. 
Davis further states; 
  (The New Negro Renaissance and the 
New Black Renaissance) are largely those of degree 
rather than of kind and these differences are sym¬ 
bolized in the use of the word black (with all of 
its intense ideologicaJ.gConnotations as opposed to 
the designation Negro. 
Another significant difference between the New Negro Renaissance 
(The Harlem Renaissance) and the New Black Renaissance of the 1960's is 
that the Harlem Renaissance is mostly distinguished for its literary 
accomplishments. During the 1960's, every phase of black America under¬ 
went a transformation. Black diction changed; the fashions changed colors, 
fixtures and styles that more resembled those of Africa, especially in 
large urban areas; the emphases on education changed to include the 
teaching of black culture and black heritage, and even popular culture 
became more didactic in purpose and black oriented in nature. Also 
during this period more emphases was placed on the purpose, theme, scope, 
and direction of black art. There was a movement toward a black aesthe¬ 
tic which had as its purpose to develop an art in all forms which not 
only served the need of black people, but which also set black people 
12 
apart from other racio-cultural groups. By the mid-1960's there was a 
movement toward making all art serve a political purpose, i.e., that it 
(art) should fight for "liberation" of black people, that black litera- 
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ture should be written by blacks for blacks, about black experiences and 
should be evaluated by black standards to determine whether or not it ac¬ 
complished its purpose according to the standards of the nationalist 
movement. 
At the forefront of the black arts movement of the 1960's was 
Leroi Jones who later in the decade changed his name to Amiri Baraka. 
Jones (Baraka) was black American's leading cultural nationalists, a move¬ 
ment which reached its peak by the mid-1970's, and by this time it had im¬ 
pacted upon all of the predominantly black institutions: the church, the 
school, the family, social agents, etc., as well as black art forms. Also 
by the mid-1970's, blacks had begun to re-think their positions, and they 
now regarded themselves differently and they saw their position in a totally 
different perspective than they had a decade earlier. 
During 1960-1965, however, there are many writers who emerged all over 
the United States; the majority of these writers were poets who expressed a 
more militant and nationalistic spirit than the novelists of this period, 
perhaps due to the fact that the black arts movement of 1960-1965 produced 
only a few new novelists; there are old novelists during this period who 
had to make an adjustment to the "separatist, political and revolutionary 
tone and subject matter." The writers both new and old whose works re¬ 
ceived some distinction during this period are William Melvin Kelly (A 
Different Drummer, 1961); John A. William (Night Song, 1961); James 
Baldwin (Another Country, 1962); John 0. Killens (And Then We Heard The 
Thunder, 1963), and Leroi Jones (The System of Dante's Hell, 1965). 
Kelly's novel was an award-winning novel because it had captures the 
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spirit of the period while Baldwin, had gained distinction during the 
1950 with Go Tell It On The Mountain, 1953 . 
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Analysis of the Selected Novel 
And Then We Heard The Thunder, John 0. Killens 
Because it captures the Zeitgeist of the early 1960's, John O. 
Killens' novel, And Then We Heard The Thunder, has been selected to 
represent this period. Killers himself is a kind of economic, politi¬ 
cal and social nuance. He was born in the deep South: Macon, Georgia, 
in one of the most racially prejudiced of environments in this country. 
He moved at an early age to New York City where he grew into adulthood. 
He went back South when he joined the Army during World War II, and was 
stationed in an all-black platoon under a Southern commanding officer. 
His novel, And Then We Heard The Thunder, is a novel on the paradoxical 
situation in which the black soldiers found themselves in World War II. 
The paradox was that the war was one that was said to be a fight for demo¬ 
cracy. Yet, at the same time, black soldiers were s.egregated in the Army 
and under white commanding officers who were sometimes avowed racists and 
who seized every opportunity to debase the black soldiers who were willing 
to give their lives for a cause which was denied to them. 
The plot of And Then We Heard The Thunder is developed around the 
Army experiences of Sargeant Solomon Saunders, referred to as Solly, who 
joins the Army because he believes in the cause for democracy for which the 
war was declared and because he believes in America, h'is country. At the 
time of his enlistment into the Army, Saunders has completed college and 
two years of law school. He is a good member of black bourgeois America. 
He has even married right — an olive skinned woman from the black middle 
class, who, too, is obsessed with her husband's making it big in white 
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society." Saunders knows, as his wife reminds him on the night he de¬ 
parts for boot camp, that he and his wife, Millie, "are the kind of 
Negroes that are destined to get ahead because they are different (from 
the masses) in that they do not have dark skin." But Solly, as his Army 
buddies call him, soon discovers that his superior education, his high 
intelligence quotient, his handsome physique, and skin color are not 
enough to deter his white commanding officers from relating to him as a 
"nigger" with all of its demeaning connotations. The confusion of Solly's 
delusions and his reality make him vacillate; he wants to stay on the 
good side of his commanding officer because he knows that he must do this 
in order "to make it big,-" and he despises the manner in which he is 
treated, and he wants to retaliate. It is however, when he goes into the 
small adjacent town off base to see Fannie Mae, a woman whom he has met 
and whom he become attracted, that his attitude toward the army changes, 
For in the small town, he is arrested when he fails to show his pass to a 
policeman who is making the request simple to debase the black soldiers ; 
the policemen makes no similar request of the white soldiers. Solly does 
not show his pass because he is AWOL (Absent without Leave), but at the 
same time, he reminds the policeman that he ; the policeman,has no authority 
to make such a request. Solly's behavior is interpreted by the white 
Southern policeman as insulting, and Solly is taken to jail. Here, he is 
brutally beaten, and during the beating, the white policeman who beat him 
are joined in the beating by an Army MP whose duty it is to protect Solly. 
Not only does he not protect Solly from the brutal beatings, but he lands 
some of the most damaging blows, aiming for Solly's testicles, that are 
some how miraculously protected. But Solly remains in the hospital sev- 
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eral weeks after the beating because his groins have taken such a severe 
beating. But the beating inspires Solly to write a letter to the NAACP 
to protest the treatment of the black soldiers, a letter which succeeds 
in getting the soldiers transferred to California, a new territory, but 
an area which turns out to be as demeaning to the black soldiers as the 
previous camp. It was not until Solly reaches Australia after being 
wounded in the War that he is finally treated with some respect. 
Although And Then We Heard The Thunder was written before the peak 
of the cultural nationalist movement in Afro-American literature, it is a 
novel that is clearly nationalistic in content and tone. First, it deals 
successfully with the delusions that blacks had toward the white society 
(that light-skinned, well educated, middle class blacks can make it in a 
white society without the masses of blacks); Sargeant Saunders is a replica 
of these delusions. He believes that he has all of the right equipment for 
success. These qualities, he feels, will enable him to advance in the 
Army. Moreover, he believes that he and the white army have the same cause 
as their objective: democracy — but he is brutally reminded that the white 
army vis-a-vis, the white society has no intentions of changing Solly's de¬ 
based status; the democracy for which they are fighting is for "white only, 
and Solly is to continue being a "nigger." 
Secondly, the novel gives a clear distinction between the delusions 
of the black middle class and the black working class. Solly is deluded; he 
therefore joins the Army, because he has been thoroughly acculturated in 
that he has absorbed the illusions of the American dream. He feels that 
it is possible to transcend race by getting a good education, by marrying 
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the right looking woman and by behaving a certain way. These are delusions 
that he has acquired by aspiring to the white American value system. Joe 
Taylor, Solly's Army buddy, known to the men as Bookworm Taylor because he 
reads constantly, has no such delusions. He is from a class lower than 
Solly's social class. Joe Taylor has been drafted and wants no part of the 
Army because he knows that he might have to give his life for a white man's 
democracy. Taylor has no illusions about whites and knows that he must 
manipulate them, and Taylor's attitudes prevails when Solly's humiliating 
experience teaches a hard lesson in reality — that it is indeed a white 
man's war for democracy and that blacks are in it because, in war as in 
peace, whites must have their servants, and blacks had to join or to be 
drafted into the army to serve in the many demeaning capacities as the ser¬ 
vants of the war. 
The third nationalistic trend in the novel is the coming together of 
the classes: the working classes, represented by the majority of the black 
soldiers and the middle classes, represented by Solly, come together in a 
spirit of brotherhood and unity. It is in the hospital after Solly's beat¬ 
ing that he realizes that his future is linked to the future of all of the 
black soldiers; he therefore writes a letter to the NAACP to protest the 
maltreatment of all the black soldiers. He had previously refused to get 
involved. He also finally writes the letter because he recognizes the fact 
that he has the proper communications skills to do a good job of voicing 
the men's concerns. And all of the men except Buck Rogers sign the letter 
in a spirit of unity which symbolizes the necessity for all blacks to join 
in common cause to fight a common enemy. Finally, Solly's writing the letter 
symbolizes that there is a necessity to use all blacks, both the unskilled 
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and the skilled in a black revolution, that all blacks are needed in the 
struggle. 
The fourth nationalistic trend is Killens * use of black culture 
throughout the novel; he has drawn particularly from black street cul¬ 
ture, and black popular culture as well as black high culture. The first 
example is his use of what may be referred to as profanity; the second 
example is his playing the "dozens," and the third example is the con¬ 
stant reference to sex — all tendencies used in low black culture. Also, 
Killensused humor as a mode of relieving the frustration and as a mode of 
relating the closeness among the men, all of which are used by blacks as 
means of survival in a hostile environment. 
Secondly, the popular culture that Killens uses is also one which 
blacks themselves have developed as a response to a racist society. There¬ 
fore , the nationalistic writer used this culture in the development of his 
plot in the writings of this period as a celebration of black culture. It 
is a mode of black expression, it is the poetry and drama which blacks used 
to react or to act in a given situation that is particular difficult. It 
is sometimes electric, using the cultural symbols of blacks from all across 
the socioeconomic levels, but has its gestures and movements, and particu¬ 
larly its language from the lower classes. It is an attempt to portray the 
idea that there are no classes among blacks and that all blacks belong to 
one family, the human family, and therefore all blacks are proud of their 
cultural symbols. 
Finally, there are two other striking qualities in this novel which 
set it aside from most of the novels of Afro-American literature. The 
first is that it maintains a respect for the humanity of its characters. 
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All the characters experience a situation which attempts to strip them of 
their humanity; however, there is no evidence that such is the case, al¬ 
though some of the male characters make obscene references to sexual ac¬ 
tivities with women. But Solly, the protagonist of the novel, never says 
anything debasing about women and indeed attempts to stifle any other man 
who makes a derogative statement concerning women. Their remarks, however, 
are more of a nervous response to the situation in which they find them¬ 
selves rather than any example of a demeaning attitude with regard to women. 
Even Buck Rogers, who is subtlely portrayed as an Uncle Tom in the novel 
respects the image of women. Another example of the fact that the soldiers 
have maintained their humanity is the manner in which all of the black 
soldiers respond to the bombing death of the attractive Philippine woman, 
her baby and her dog. The men all love Rosita and they feed her whatever 
food they have for themselves. No one ever tries to take advantage of the 
little girl. They love the little girl and they are all "fathers" for her 
because they are all respectful of the human family. 
And Then We Heard The Thunder is a novel that can provide an initial 
study of a nationalistic novel because it does have many of the qualities 
that are found in the cultural nationalistic novel, and one of the most im¬ 
portant aspects of the novel is its style. First the novel is loaded with 
metaphors that are originated in the black community and these metaphors are 
example of the poetry and drama which are part of black people's communica¬ 
tion process in their every day lives. Secondly, there is constant repeti¬ 
tion of the same incident which symbolizes how blacks are faced with the 
same situations no matter what the circumstances. Third, there is constant 
moving back and forth from the present to the past to the future, all of 
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which play an important part not only in the novel, but in the lives of 
all black people. Killens uses this method of development to demonstrate 
to blacks how knowing and relating to the past, the present and the future 
are essential to our survival, and how loving oneself and loving other 
blacks are all of the elements needed in order to face and to conquer any 
adversity, no matter how difficult. 
Killens' novel may be a pioneer in the development of the nationalis 
tic novel which was in full force by the late 1960's. At any rate, the 
novel is written in the spirit of the 1960's when once again, blacks have 
a "New Black Renaissance," in their attempt to fashion a new value system 
out of their American experience, and when their attention is on both their 
cultural roots in the Motherland of Africa and on how these cultural roots 
have transcended the American experience. 
145 
Summary 
Although many Afro-American novels had been written prior to the 
Harlem Renaissance, it was during this period that the Afro-American 
novel became a recognized genre. And it was during this period that 
novels other than those with the "tragic mulatto" themes were written. 
The novel centering around "simple folks" had its beginning in the Harlem 
Renaissance with novelists like Langston Hughes (Not Without Laughter), 
Claude McKay (Home To Harlem), and Rudolph Fisher (The Walls of Jerico), 
although there are novels on the "tragic mulatto" themes by Jessie Fauset 
and Nella Larsen. 
It was also during the 1920's when blacks began to assume the re¬ 
sponsibility for their own destiny: politically, socially and economically, 
and the literary output began to reflect this independence. 
During the Post Harlem Renaissance, blacks took both social and 
political protest and their literary development further. They began to 
unite to defeat candidates who did not show sympathy for the black movement 
Also, the NAACP launched successful court battles against segregated insti¬ 
tutions of higher learning and gradually blacks began to enter some of the 
colleges and universities that were formally closed to them. In addition, 
a democrat, Franklin D. Roosevelt, who showed sensitivity to the black prob 
lem was selected to the Presidency of the United States. With the various 
relief programs and the more favorable climate created for blacks during 
his administration, the quality of life for blacks changed. The awakening 
in literature continued during the Post-Harlem Renaissance as the trend 
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moved back to folk culture, a movement which had begun during the Harlem 
Renaissance. Folklore became a distinghished genre of Afro-American 
literature with the emergence of Zora Neale Hurston during the 1930's. 
More significant, however, is the development of the protest novel 
with Richard Wright's Native Son (1940) because blacks by 1940 had begun 
to experience problems with urbanization. These problems became the 
subject of Afro-American novels during 1940-1950 with further writings by 
Richard Wright and other novelists such as Chester Himes (If He Hollers, 
Let Him Go, 1945), Ann Petry (The Street, 1946) and William Attaway (Blood 
on the Forge, 1941). But blacks suffered a social and political setback 
in 1945 when Roosevelt died, and Harry S. Truman assumed the American 
Presidency. 
In 1954, blacks launched a successful attack on the principles of 
segregated education in the South with Brown vs the Topeka, Kansas Board 
of Education in which the United States Supreme Court ruled that segrega¬ 
ted in public education was unconstitutional. Two years later, the South 
again was under attack with the Montgomery Bus Boycott, which followed 
after Rosa Parks, a dressmaker, was arrested after she failed to give up 
her bus seat to a white male passenger. Montgomery was taken to court 
and the young Martin Luther King, Jr., who was in Montgomery during the 
bus boycott, rose to eminence as the civil rights leader. 
The Afro-American novel had its most flourishing periods during 
1950-1960, the period of vigorous protest and two distinguished novelists, 
Ralph Ellison (Invisible Man, 1952) and James Baldwin (Go Tell It on The 
Mountain, 1953) emerged. 
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Finally, in the 1960's, black nationalism came into full force as 
the Afro-American novel took on a nationalist character. The Civil Rights 
Movement under Martin Luther King, Jr. moved from the South into large 
urban areas while a move for black political power brought the greatest 
gains in civil rights that blacks have ever obtained. 
It is therefore evident that black history and the Afro-American 
novel have significantly influenced each other in this country. Conse¬ 
quently, the study of Afro-American history is necessary for an adequate 
treatment of the novel. This study has offered an approach which will 
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APPENDIX 
In order to arrive at the novels that are used to represent the 
forty-five years of Afro-American literature, 1920-1965, that were used 
in this study, a letter was sent to ten scholars of Afro-American litera¬ 
ture in the country with a statement of purpose for this study and with 
a request for a suggestion of ten novels that have made some significant 
contribution to the development of Afro-American literature from 1920 to 
1965. It was asked that Ralph Ellison's Invisible Man (1952) Richard 
Wright's Native Son (1940), and Jean Toomer's Cane (1923) be excluded from 
any suggested list because these have frequently been discussed in previous 
studies. The following persons were chosen by the student who completed 
this study in consultation with the advising professor, Dr. Richard Long 
Dr. Houston A. Baker, Jr., University of Pennsylvania, Philadelphia; Dr, 
Theodore R. Hudson, Howard University, Washington, D. C. ; Professor Lance 
Jeffers, North Carolina State University, Raleigh; Dr. Gloria Wade-Gayles, 
Spelman College, Atlanta, Georgia; Dr. Jerry W. Ward, Jr., Tougaloo 
College, Mississippi; Dr. Gloria Blackwell, Clark College, Atlanta, Georgia; 
Dr. J. Lee Greene, University of North Carolina, Chapel Hill; Dr. Stephen 
E. Henderson, Howard University, Washington, D.C.; Dr. Clyde R. Taylor, 
Tufts University, Medford, Massachusetts, and Dr. Joyce A. Joyce, Univer¬ 
sity of Maryland, College Park. Eight scholars responded to the request, 
and the lists were tallied to ascertain which of the eight novels from the 
lists that appeared most frequently. The following are the lists which 
were received from the eight persons who responded: 
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Dr. Theodore R. Hudson (March 26, 1984 
Baldwin, James, Go Tell It on the Mountain (1953) 
Bontemps, Arna, Black Thunder (1936) 
Hughes, Langston, Not Without Laughter (1930) 
Hurston, Zora Neale, Their Eyes Were Watching God (1937) 
Jones, Leroi (Amiri Baraka) The System of Dante's Hell (1965) 
Kelley, Melvin William, A Different Drummer (1962) 
Killens, John O. , And Then We Heard The Thunder (1963) 
McKay, Home To Harlem (1928) 
Thurman, Wallace, The Blacker the Berry (1929) 
Toomer, Jean, Cane (1923) 
Professor Lance Jeffers (March 26, 1984) 
Attaway, William, Blood on the Forge (1941) 
Baldwin, James, Go Tell It on The Mountain (1953) 
Fauset, Jessie, There is Confusion (1924) 
Himes, Chester, Third Generation (1954) (Reprinted in 1974) 
Hughes, Langston, Not Without Laughter (1930) 
Hurston, Zora Neale, Their Eyes Were Watching God (1937) 
Killens, John 0. , Youngblood (1954) 
Larsen, Nella, Passing (1928) 
  Quicksand (1929) 
Marshall, Paule, Brown Girl, Brownstones (1959) 
Thurman, Wallace, The Blacker The Berry (1929) 
Dr. Jerry W. Ward, Jr. (March 22, 1984) 
Attaway, William, Blood on the Forge (1941) 
Baldwin, James, Go Tell It on The Mountain (1953) 
Bontemps, Arna, Black Thunder (1936) 
Hurston, Zora Neale, Their Eyes Were Watching God (1937) 
Killens, John 0. , Youngblood (1954) 
Larsen, Nella, Quicksand (1928) 
Petry, Ann, The Street (1946) 
Toomer, Jean, Cane (1923) 
Wright, Richard, The Long Dream (1958) 
Dr. J. Lee Green (April 12, 1984) 
Attaway, William, Blood on the Forge (1941) 
Baldwin, James, Go Tell It on the Mountain (1953) 
, Another Country (1962) 
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